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Executive Summary

The Guidelines for English Language Leamers (ELL) have been revised to reflect
changes required by the U.S. Department of Education as a result of a
monitoring visit report. The ELL Committee of Practitioners provided input to
MDE staff on the revisions to the guidelines as follows:

a) providing critena for exiting students from English language learner programs
(pages 14, 18, and 19)

b) clarifying the exclusion of test scores of first-year English language learmer
students from Adequate Yearly Progress {(AYP), Achievement Model, and
Growth Mode! calculations which applies only to newly arrived students living
one year or less in the United States (page 23)

Based upon comments received during the APA process, the following changes
were made:

« Under the Home Language Suryey - changed the wording to reflect that home
language information must be obtained at the time of school registration,
rather than recommending that it be done. This will ensure compliance with
standards established by Lau v. Nichols 1974 and the Office of Civil Rights
guidelines (page 10},

« Under Components of the Mississippi Statewide Assessment System -
deleted reference to the TerraNova tests and changed the grades tested
under the Mississippi Curriculum Test from 2 — 8 to 3 - 8 (page 21).

« Under Participation of English Language Learners — revised the definition of
“newly amived students" from students living one year or less in the U.S. to
students who have attended schools in the U.S. for less than twelve months,
as defined in the federal regulations (page 23).

All proposed revisions will be effective upon final approval by the State Board
which is anticipated to occur in August 2007,
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Proposed ELL Exit Criteria
Comment/Response Form
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School District;_ «Seatt  Coundd
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o Leave as is/no changes necessary

E Sugeested revisions

If vou have any questions, please contact Yvette Gilbert at yetlbert@mde k12.ms.us or 601-
359-3499,

Mississippl Department of Educalion
June 22, 2007
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School District: L.
Preferred Email Address: Kiz.ms-us

D General comments

If you have any questions, pledse contact Yvetie Gilbert at ygilbert@mde k12 ms us or 601-
359-3499,

Mississippi Department of Education
Juma 22, 2007
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Mississippi Guidelines for
English Language Learners:
Policies, Procedures and Assessments
(August 2007)

Mississippi Department of Education

This documant, Mississippl Guidsalines far Enaglish Lanquage Learmears, was prepared with funds provided
under Titha |1f of the Mo Child Lal Behind Act of 2001, grant number T385A030024, LS. Department of
Education. The wabsites Included in the resourcas section of this document do not necessarily reflect the

poticy or viewpoint of the Mississippi Department of Education, nor does the mention of a particular
organization, product, or sarvice imply andorsemant.
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Foreword

Thae purpose of this document, Missi ines for Englesh Languags Leamears, |s o suppodt school
districts In their efforts 1o serve the special needs of English language learners (ELLS) in reaching high
academic standards as wall as In altaining English Bnguage proficiency. Tha materials within should provide
educalors with information an appropriate and effective servicas for ELL students.



Introduction

i i 2h L3 18 Learpers proved to be an excallant
rESOUTGE f-:lf aaa-lsllng Hhﬂﬂl l:llslnctﬂ- wuh tha appmpn-atﬂ |dent|’r'|:at|nn and instruction of English language
lgamers. Oflen refesmed to as [imited English proficient (LEP) students, the Mississippi Department of
Education {MDE) uses the preferred term, English language leamer (ELL), This nawly revised document, the
Mississippi Guidelines for English Language Learnars (2005), retains the orginal focus of the Handbook by
proveding schoal districis with a clear undersianding of their responsibilifies towards English language leamers
and oy praviding educators with seggestions and sirategies for assisting these students, Also, the appendices
includa useful resources and references for educatoss that should be considered while developing and
impiamenting ways to meet the diverse needs of ELL studentz and their families.

In addition to the original focus of the Handbook. this document, the Guidelines. is cesigned to

ren'iew federal and state laws regarding the rights of ELL studenis and thair families,
address the appropriate procedures for welooming and registering ELL students,
provide procedures for the Identification, assessment, and placement of ELL students,

provide guidance as it relafes to issues in essessing ELL students, paricularly assessment issues reiated
lo siate-wile assessmenis,

« assist educators with the appropriate identification and instruction of gifted ELL studants or ELL studants
with a disahility,

= address issues thal are particularly relevant to the needs of migrant studentz who are limited in English
proficency,
provide an overniew of language development and second language acquisibon,

provide aducaters with examples of effective programs and teaching practices for helping ELL students
achieve academically,

provide an overview of the imporance of ongoing professonal development,

= provide parent nolification requirements as they relata to the identification and placement of ELL students,
and

» provide definitions of educational terms o ensure a common understanding of the Information presentad,

This decument presents a “slep-by-step” plan for developing and implementing an ELL program, and alms lo
provide schoo! district parsonned with resources for understanding federal and state requiremants for
educating English language kearmers and fo addrass the linguistic and educational needs of ELL sludanis by
focusing on ways to facilitate lzaming that capifalizes on their vanad ethnic, cultural, social, and educational
backgrounds and experiences, Further, [t aims to provide school districts with guidance o

design and estabdish [ocal policies and procedures,
design, Implement, and sustain sound language instructon educational programs.
supporl the professional developmant of teachers and other school parsonnel, and
evaluate thair own effaris 1o educate ELL studenis:

Educators who have specific questions about paricular program components or services should arange to
discuss them with persannet at the MDE by calling (801} 353-3778.

Educatars are reminded that linguistically diverse students can achieve socially and academically af the same
leved as all students and contribute successfully to U5, culture. Positive and non-biasad guidance and
assistance fram ELL teachers and all other school personnal will ensure that ELL students devalop and
acheve success inguistically, academically, socially, and emotionally.



Section 1: The Rights of English Language Learners and Their Families

Faderal and siate governments have anacted laws and regulations, incleding Title W1 of the Civil Rights Act of
1564 and the Equal Education Opparfunities Aot of 1874, to protect the rights of English language learners
ard thalr familes. Every public zchaol inthe Unibad Stales is reguirad o provide a free and equitabla
aducation to all schoal age children who live within the boundaries of the school district.  Some federal laws
are supported by funding to which all eligible schools districts are entitied (Le.; Title | and Title |11 of the No
Child Lefl Behind Act of 20401). However, regardless of funding. public schoo! districls must comply with the
lws and requlations to the best of thair abilities,

The No Child Left Behind Act of 2001 (NCLB) reauthorizes a vanaty of federal education programs found In
tha Elementary and Secondary Education Act (ESEA), replacing the Improving America's Schools Act of 19394
(lASA). The federal Biingual Education Act (Title V1) was reauthorized as Titla Il of NCLB. Writtan to aid
slate education agencies (SEAs) and local education agencias (LEAs) o raspond o the needs of their English
language learmers, NCLE In no way undermines or ameands the federal and state statites and regulations tha

astablish the rights of ELL students; however, it outlines the responsibilities of schoal districts serving English
languags learmers

The lollowing federal laws and Mississippi statutory regulations clarify the abligation of every school not only o
enrall studants from diverse language backgrounds, but also o provide the faundation for guidance In
establishing an equitable, quality education for Mississippl studentis, including English language leamers

1964 = Titie VI of the Civil Rights Act
The lederal requirement under Title V1 of the Civil Righis Act of 1854 slales
Mo person in the United States shall, on the ground of race, color, or national ongin... be densed the

banafits of, or be subjected to any discrimination undes any program of aclivity recaeiving federal
firancial assstance.

Furthar guidance was offerad by the Depariment of Healh, Education, and Walfara in its

May 25, 1570. mamorandum in arder lo clarify the requirements specified in Title VI
Where inabllity 1o speak and understand the English language excludes nationat origin minority group
children from effective parbcipation in the education program offered by a school districl, the distnct

must take affirmative steps to rectify the language deficiency in arder 1o open its Instructional program
1o these students.

1874 = Lau v. Nichols

This important memorandum paved the way Tor e landmark case, Lay v Nichols (1974). The Supreme

Court held (1) that disceimination on the basis of Anguage prohclency s discrimination of the bazis of national

crigin under Titla V| of the Cwvil Rights Act of 1984 and (2} that treating peopla with different needs in the same

way iz not equal treatment. Ina unanimous decision, the Court ruled, in part
... there is no equality of treaiment merely by providing students with the same facilities, textbooks,
teachers, and curriculum, for students who do noi understand English are effectively foreclosed from
any meaningful education. Basic English skills are gt the very core of what these public schools
teach. Imposition of @ requirement that, before & child can effectively participate in the education
program, he must akready have acquired those tasio skills is to make a mockery of pubilic education.
We know that those who do not understand English are cartain fo find their ciassroom axpariance
wholly incomprabensitle and in no way meaningiul.

The Offica of Civil Rights (DCR) & responsibla for enforcing compliance with Title V1 as i applies to programs
funded by tha United States Department of Education (USDOE), OCR's principal enfarcemant activity under
Titla V1 Is the investigation and resalution of complainis fled by individuals alleging discrimination an the basis
al race, color, or national argin. The failure of school districts lo provide an equal educational oppotunity for
ELL students is investigated by OCR staff who work with school and district officlals (o resolve complance
issues. This ks accomplished through guidance on program and senvicas planning, resource suppor, technical
assistance, and |f necessary, through the adrministration of proceadings or a referral to the Uniled States
Depariment of Justice far litigation



1874 - Equal Education Opportunities Act

Tha Equal Education Opporunities Act of 1974 stales
Mo state shall deny eqgual educational appartunity to an individual based on his or her race, color. sax,
of natienal origin, by the failure of an educational agancy to take appropriate action lo avercoma
language barriers thal impede equal participation by its students in its instructional programs.

The standard for complying with this legislation has evalved a5 a result of fedaral court cases such as
Castenada v. Pickard (1281}, Thea Court of Appeals ruling reguires that instructional programs be basaed on
zound educational thaary, the schoal mus! affectively implemant the instructional program; and the
instructional program nesulls must demonsirale the program's efectivenass;

1982 = Plyler v. Doa

The Suprame Court rulad In Plyler v Doe (1862) that undocumented immigrant children and young adults
havea the game right to attend public primary and secondary schaols as da U.5. citizens and parmanant
residents, regardiess of their immigrant status. Like other children, undocumented students are obliged under
siata [aw to attend school unhl they reach a mandatad age

According to the National Coalilion of Advocates for Students, as a rasult of the Piyler v. Do ruling, pubtic
schoois may nob;

« deny admission (o a sfudent during initial enroimant or any other tme on (he basis of undocumanted
status.

treal & student disparaiely 1o defermine residency

engage in any practices to “chill” the right of access ta schoal

require students or parenis (o disclose or document their immigration status

maka inquiries of students or parents that may expose their undocumented status;

requite soclal security numbers from all students, as this may exposa those with undocumented status.

Students withou! social securty numbers should be assighed a number generated by the school Adults
without social security numbers who are applying far a free lunch andfor breakfast program on behalf of a
student nead anly indicate on the application that they do not have a social sacurity numbear,

The Court alsa stated that schoal systems are not agents for enforcing immigration laws, and it determined
that the financial burden of educating undocumented aliens placed in @ sohool system is not an argument far
denying senvicas fo ELL studenls, Schools should not reguest any Information related to LS. residency,
including, but not limited to, Social Securty numbers, passporis, and visas.

Schaol districts may require only two kinds of information for enrolimeant: proof of residancy in the district and

proof of required vaccinations. As long as students can provide this Information, they must be allowed to
enrodl In school.

For additional Information regarding school enraliment and attendance as outlined by the State of Mississippi,
please cantact the MDE's Office of Compulsory Schools at (601) 354-7760. Also, additional information
regarding school enrciiment and aliendance as ouliined by the State of Mississippi may be found in the
Mississippl Code of 1872, as amendad, SEC. 31015-1 and SEC. 41-23-37, the Office of the Attomey General
of the State of Mississippi, Memarandum Na. 2003-0699, which references the State Board of Educstion
Residenoy Verification Policy

2001 — Title Il of the No Child Left Behind Act of 2004

Title Il provides funds to SEAs to distributs o LEAS to incraases the language proficiency of ELL students, to
help ELL students achieve academically, and to provide high quality professional development to schoaol
disfricis and other school or community-basad parsannal, Upon approval by the USDOE of a SEA's plan for
assisting English language learnars, Tills 11| funding is awarded sccording o the SEA's number of ELL and
immigrant students, States must agree to distribute ninaty-five percent (85%) of the funding received to
eligible school districts. While Titte 1l does not mandate thet all schoal districls provide educational services
for English language leamers, it effectively establishes national policy by acknowiedging the needs of ELL
studants and their famiies (P.L, 107-110, 2002)



Section 2: Welcoming and Registering New ELL Students

Tha first contact between incoming ELL students and the school is important in establishing an atmosphere of
trust for ELL students and their famifies, Making ELL students and thelr familbes feel welcome whan thay
arrve i mportant. 11 is suggested that staff, who are assigned to registering new stedents, be aware of
registration reguirements, procedures, and persons fo confact if an interpreter is needed. A sense of
acceptance, given with facial expressions, body language, attitudes, and other nonverbal cues, is necessary
for a successiul baginning. It would be helpful if the registration forms were in tha first language of tha
studenl. Providing a “school packet” of school information, schoo! rules and palicies, community resources,
and ather ralaled sarvices would cregte a sense of “welcome” and suppart.  An avdio or videp casselte

providing the same information in the family's native language would be helpful for parents who are considarad
non-native English speskers

Studenls classified as ELL are entitled to services specificaily designed o improva thalr English language
skills. Obviously, it is somatimes difficult to separate problems caused by lack of language skills from other
underlying causes, such as:

o difficulty in cultural sdjustment;

= deficiences in academic preparatiaon; and

= physical, mental, or emational prablems thal might quakily the student for special education sarvices
ELL students should not be placed in special education ciasses on the assumption that the materials and
teaching methads in those classes would be batter for them than sitting in classes where they could nat
understand the instruction, This violates the students’ rights 1o educational cppanunities that take advantage
of their true capabilities. Additional information regarding placement is provided in Section 2
This section will address issues in welcoming and registering new ELL studenis.

Welcoming Mow ELL Students

A new student’s firsl imprassions of the schoof 581 the tone for the rest of ihe chitd's experence at the school,
Many of tha ELL students who register for school will have just arrived in the country, and they — and thair
parants - may be scarad and uncertain of whal fes ahead. Al school staff and faculty who will ba maating

raw studants should be prepared to put them at ease with welcoming smiles and appropriate communication
shills

Communicating with Non-Native English Speakers
Eraquently you will find that the parents, the student, or someons they beought with them to help register the
gludent will know some English and will understand you i you:
» speak slowly and clearly,
= are careful about using idiomatic expressions, substituting words and phrases that can be interpreted
Iitaradly (2.g , saying "sit down” instead of “kave a seat’))
= usa body language to supplement speech (2.0, gesturing toward the chairs where they should i)

Remembear that the parents are lagally entifled to have information about their chidd's schooling deliverad in a
form they can undarstand. To faciitate this, you should:

= have access to transiators and interpreters — faculty and staff members or membears of the community
may be used if they have good communicalion skills in bath languages. When choosing a translator,
privacy and confidentiafity must be considerad.

« have standard information translated and available in the major languages represented In your school
district.
hava simplified versions of information available for parents with some English skills; and
have available videotapes in the major languages that give basic information about your district

Registering an ELL Studant
Whan registaring an ELL student, yau should:
1. welcoma tha family and put them at ease
2 provide the parents with written information, including:
your name,
the names of other siaff members who will be involved with the registration prcess;
the name, address and phone number of the school,
school day schedule; and
busitranspaortation information



3, complete a student profie form with the student's parsonal data, language background (see Homa
Languaga Sun'ay, Section 3}, and educatlonal history, as wall as
#  when the student first enrolled in V.5 schools;-and
= whether or not the student recaived ELL instruction

work with parents to compiete any registration forms

make copies of any records, such as the sludent's transcrpts and birth cerfificala, I available,

if possible, provide pasents with information in their native language an the fallowing:
= language program sarvices avallable in the schoal,

meals gvaitable at the school and their cost, including freefreduced lunch programs

attendance policies,

immunzation reguiremaents,

school year calendar,

parent-ieacher arganizafion,

parent-leacher conferences,

supphes needed for classes, including physical education classes and extracurricular activities

[i.e; band or sparis}.

tutorizl services

eommunily resources, and

adult English languags classes and adult educabon classes (e GED course) that are

provided by the schaol district of local community organizations

7. if you do not have preparead information i the parents’ language, fird a way o convey vital infarmation
io them and arrange for a whnllan version as scon as possibla

8. fake the family oo a four of the school and introduce tham 1o the people who will be important in thar
child’s experience, including the guidance counselor and the ELL teacher ar lutor

2. assign 2 “language buddy” to help the student adjust during the fizst few weeks. The buddy can come
from the language program of sludent organizations and should be prepared to guide the newcomer
1o classrooms, the lunchroom, locker facilities, restrooms, and other kocations in the school and to
make introduciions to other students

10, if the district has student handbooks which convey Informatlon about the district's grading and

disciplkne poiicy, make sure the parent and student understand this miormation ina languagea thay
understand

W & @ & & ® m

Additional Assistance for High School Students
1. Provide information on requiramenis for graduation, required coursas, elective coursas, vocational
education coursas, and axtracurricular activilins. B
2. Expiain the schedule of slandardized tests and haw thay impact the student's progress.
3

Explain the grading system based on language profickancy, the awarding of credds, how transier
credits will be evaluated, and the schadule for grade repors.

Every effort should ba made to review previous school records and transcripts to evaluate and award fransfer
credits. Two helpful resources are The Country Index and The Glessary of Foreign Educational Terms

Thesa resources are available from Frank Severy Publishing, 3851 Kulcher Drive, Anchorage, Alaska, 89516,
(907 345-5217,

Talking to Parents about Home Language Use

Administirators and twachers offen ask whather they should prohibit ELL students from using their firsl
language at school. Likewise, parents of ELL studenis often ask administraiors and teachers If their antire
family should use only English at home. While administrators and leachers may encourage ELL parents to
usa English at home, research has shown that students who are bilingual learn and retain information to a

greater exlent. Also students who are bilingual and fluent in twa or more Ianguages are more marketable in
tha fast-paced, technoboalcal, professional and veoational warld of today,

It iz important to remember that the primary responsibility of parents is to halp their children develop a full and
sophiatcatad linguistic systam of speaking and understanding, This development is crugial for children’'s
cognitive growth. Parenis can best provide this linguistic stimulaton in & [2nguage that they spaak fluently
The field of inguistics refars 1o this as building a "commaon undarlying proficiency ” In other words, languages
share many common properies, and ELL students who have a good. sirong command of their native
language are more likely 1o develop a comparable strong command of English, Thus, it is important for
administrators and teachers to explain this concapt to parents of ELL students thak reading o their child in



thelr first language ie halpful in building English language skills. In cases where parents ars not able to do
thes, the school, community, and ather support agancies must assume responsibility o teach parenis or assist
ELL sfudenis in acquiring English,

Equalty important, parents may discuss imporant toples ke religion, cultural adjustment, and avaiding legal
drup use with their children. Parents who are limited |n their English proficiency cannat easily discuss these
topics in English with their chiidean. If ELL parants attempl to use only English with their ehiidren, they may
inadverently creaté a homa environmant thal is karmful to thair children's intellactual and soacial devalapment.
ELL chitdren may find themselves unable to talk with thair parents about thair feslings, values, and ideas about
life in the Unifed States. Similarty, the ELL parents may be unable (o teach their children aboul thelr own
cultural traditions, refigious beliefs, and hopes far the future if they rastrict thair communication to English
Therefarae, it is imperative that schools and communitias [ain tagether fo guide and encourage the education of
their ELL parenis so that thay may ba able to assist with thair children’s learning

Literacy skills in the natve language transfer easily to the secend language. Teachers who have students
whose parents are literate in the native tlanguage should encourage the parents to read thelr children and fo
teach their children to read and write in thair native language Parents can write notes to thair children
praising tham for their school accomplishments, giving tham parmission to do something they requesied, or
detalling how 1o prepare a favorite after-school spack. Children can write letters homea to relatives; thay can
teach thelr classmates how 1o wrile and say wards in their native language; and they can read books from the
library that ara written in the rative fanguage. In addition to providing good examples of linguistic proficiency
In thelr native [zngueage, parents should atso provide good examples of English acquisition. Schools, colieges,
universities, civic groups. and other community-based organizalons can provide English classes for ELL
pErenis who are non-nalive Engksh speakers.

ELL parents and studenta may aiso provide a wealth of “real” knowledge of their native countries ta their
cammunity of students in their classes. ELL families can provide "first-hand” knowiedge of understanding how
o live in a true multiculiursl globat envircnmenl



Section 3: Procedures for the ldentification, Assessment, and Placement of ELL Students

Educational dedision making far English ianguage learnars requiras procedures for identification, assessmant,
and proper pragram placement, Collaborative planning amang leachers, adminisirators, counselors, and
parents to determine the processes and tmalines for identification and assessmeant, placemant, program

implemeantation and evaluation, and the reclassification andior exit status is essantial for the success ol
Erglish language leamers.

While the Stale of Mississipp! does not have statutes in place regulating specific languags instruction
educational programs and services for Enghsh language learmers, tha MOE in conjunchian with faderal
guidelines regarding students imited in English proficiency provide the guidance school districts need to
idantify, azseaszs place, and review program effacliveness,

This section outlines a five-stap pracass for idenfifying and placing ELL students in an appropnate language
program thal assures them of an equitable, quality education.

Stap 1= Home Language Survay

Slep 2 = Assessment of Language Proficiency
Stop 3 = Program Placemant

Stop 4 = Siuedant Evaluation

atep 5 = Program Evalualion

Because consideration of the students’ first (L1) and second (L2} language praficiency is crucial far dacision
making, special attention i= glven to the processes for conducling language proficiency assessments.

Step 1 = Home Language Survey (HLS)
Because district personned are often unaware ELL students are in their schoots, districis must obtain home
language information at the tima of achool registration. This informalion should be cbizined from all studests,
including Native American students who may need language development services. The MDE sugoests that
the HLS contain, al a minimum, the falowing questons:

1. Dwas your child speak any anguage ather than English? YES M

If yos, please answer tha following guestions:

2, \What was the first language your child learmed to speak?

3. What language does your chitd speak most often?

4 Whal language is mosl oflen spoken in your homa?
The HLS must be completed 1o determine sach studant's primary or home anguage. In addition to this
surn/ey, he student may ba identifled as having a primary or home language othar than English by any other
documentation or cbaenvation from a ieacher or other school personnel thal indicates that a student:
« speaks a language other than English,
« undarstands a language other than English, ar
= has a language olher than English spoken at home

Step 2 - Assessment of Language Proficiency

It any response on tha HLS indicales the use of a pnmary language other than English, by the student or an
individual In tha home, further assessment must be conducted to determine the student’s English language
proficiency level However, the prasence of a language ather than English does nof automatically signify that
tha student is nol a competent and proficient speaker of English,

MCLE reguires that all ELL students be tested annually for English language proficiency. The MDE's Stale
Board of Education adopted Harcourt's Stanford Enaglish Language Profleency Test (Stanford ELPT) 1o be
adminksterad annually. School digtrichs that enrcdl ELL students ganesally test iheir English language
praficsency within ihe first faw weeks of the schoal year. The results of the test are usad to help place the
students in the appropriate level of English instruction.

Students who are identified as ELL in aay one of the domains of listaning, speaking, reading, wrlting, of
comprehension are considered ELL

Thers are many school districlz n Missssipp that enroll smal numbers of ELL studenis from year to yvear,
Some years there may be no naw ar continuing students a1 all. In these districts, the cost of maintaining a

10



standardized msrumant may not be justified, However, these districts are under the same obligations to
assess ELL studenis as any other district. For 2such districts, there are other oplions. One Is to seak
assistance from a qualified test adminisirator from a neighboring district who can administer the [anguage

proficiency test. Another option is to confact the MDE's ELL Coordinator. Assessments are available from the
ELL Resource Library located in Jackson, MS,

For additivnal information regarding the assesameant of ELL students, please contact the MDE's Office of
Student Assessment at (501) 359-3052, Also, additional information regarding the guidelines for assessing
English language leamers may be found in Section 4 of this document

Step 3 — Program Placement

Students identified s Englhish {anguage learnars from the language proficiency assessment must be placed in
a sound language instruction educational program. Few teachers in Mississippi are prepared to provide
bilmgual instruction, and many schools have students from several language backgrounds, English language
learnesrs must learn the same academic content that their peers in regular classrooms gre learning, except that
ELL students must do so &t the same time az they are acquiring a new language. During classrocam

insfruction, teachers are beginning fo focus on the cognitive and academic development of students, &5 well
as Englsh scquisition

Educators must always remember that the firal ruie for placing ELL studenis in an educational pragram is thal
they should be placed at the age-appropriate grade level, The mast imporant reason for ege-appropriate
ptacement is socio-cultural, Shedants progress faster and waork harder when they are with their pears. Also,

classraom teachers are organized to teach students of & certain age and will have educational expectations for
studenis of that age group

Educators must always remember that the first rule for placing ELL students in
an educational program is that they should be placed at the age-appropriate
grade lavel.

There are some situations that allow for exceptions to the general rule. If 3 studant is not muah older than six
and has not been in & school bafore, it is often best to piace the stedent in kindergaden. I an ELL student is
developmentally delayed or has suffered serous deprivation, then the ELL student may naed fo be placed ata

lower grade level. Inany event, ELL students should never be more than a year behind their age-appropriate
orade,

Prior {0 placing a student in a language insfruction educations! program, the school distict or schaol must
notify the sludent's parents or guardians. Parents are nat required to respond ta the notification in order for
Ihe student to participata in the sohool district’s language instruction educational pragram, however, panants
do have tha right to have their child removed immediataly from a program upan their requesl. The parents
may refuse to anroll thair child in a particular program ar may choosa another program or method of
instruction, If available, Neverthaless undaer Civil Rights policy, the district = a6 obfigated 0 provide
approprizte means to ensure that the student's English [anguage and academic needs are met

Flacing ELL Students in Mainstream Classes

Initial placement of ELL students may be crucial to their success in the educational program, Some guidelines
for placement vary by grade level. The school's guidance counselor should be trained in assessing non-U.S
schoof transcripts for appropriate awarding of crediis.  Grading systems, course titles, and the grade level at
which some coursas are taught all vary widely from place to place. Students should not be required fo repeat
content classes they had in their native language just because of their lack of English skills. If there are
problems in evaluating the fransanpt, the principal may award credits based on competencias.

Every effort should be made o review previous school records and transcripts to evaluate and award transfer
credits. Two helpful resources are The Couniry Index and The Glossary of Foreign Educational Tarms.

These resources are available from Frank Severy Publishing, 3951 Kutoher Drive_ Anchorage, Alaska, 99516,
(9a7) 345-5217

11



Placement In Grades K-3

The key to success in grades K-3 is to place the student with taachers who understand cross-cuttural
difficulties and wha are tralned in dealing with language and cultural problems in the mainstream class,
Teachers who use cooperative grouping will be particularly appropriate for ELL sludents

Flacement in Grades 4-8

Consideration of educational background becomes more important at this level. Assassment of the student's
knowledge of course material must be designed so that the student can demaonstrate mastery of the material,
regardiess of English skills. Special considerafions of cultural factors in course assignmeants should be given
i the following:
* Inmany cultures, it ls unacceptable for boys and gids to be engaged In physical education activibies
together at any aqe; and

= thera may be cultural, gender-based bases against cerlain courses {e.g.. home economics for boys or
shop class far girls),

Placement in Grades 912

Al the high school level, differences in background knowledge may be as much of a hurdie for ELL studants as
lack of language skills. Keep in mind thal loplcs students in the U S, have heard about for years in school, at
home, and on television (e g, Columbus, the Civil War, the presidenis) may be completely new fo students
frem other countries and cultures. In addition, courses at this level can be very language-intense, requiring
advanced skills in reading and writing

Academic classes thal may be extremely difficult o ELL students include:
= American, Europaan, or Mississippi history classes - lack of backaground knowledge and high-level
reading skilis and reading requiremants;
Civics — same reasons as hislory, and
Literature-based English classes — especially if literature choices are predominantly American and
British, these oourses require high-level writing skills, as wall
Advisable courses [nclude:;
= Math - although stucents may need help with math terminalogy in English, if their educations!
backgrounds include prerequisite courses in math, they can usually make transition in math readily;
»  Music
«  Art

Students who are allowed o complete graduation requirements in these advisable courses during their first

year of adjustment to the new school system and a new language will generally do better and will be more
prepared for history, science, and other classes In their second year,

Language Instructional Education Programs

English as a Second Language (ESL) is; almost without exception, a componant of every program that serves
ELL students in tha U.S. In fact, ESL is often the only apecial pragram that ELL students receive. In school
distncts where many languages are spoken, students typically recelve “pull out’ ELL classas for a few hours a
weaek. The rest of the time ey are in regular classes where they may or may not understand Lhe instruction,
Districts that have very large enroliments of ELL students often have self-contained classes (usually grades K-

2). These classes consist entirely of ELL sludents and are taughi by a teacher who is certified in elementary
education and has been trained in ESL.

Accarding 1o the Nabonal Clearinghouse for English Language Acquisition and Language Instruction
Educational Programs {NCELA), ELL students need language instruction educational programs that ailow
them lo pregress academically while they are acquiring Engfish language skills. There are several differant
program modals, however, all include both academic content and English tanguage development components.

The specific model 2 scheol district implaments will depend an the composition of the student population,
resources availlable, and the community’s prefarences.

The following Is a brief description of programs commonly found in schools that have ELL students;

Bilingual Education Program

An education program that teaches children two languages. Children are taught for some portion of the day in
one-language, and the ather portion of the day in another language. One of the languages is English,
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Typically, these programs develop initial literacy in the native language and include an ESL component. Whan
possible, & certified teacher who is Blingual provides natve language instriction, but many programa utilize
bilingual teaching assistants. Although these programs are referrad o as biingual, observers have noted that
English is the medium of instruction 75% to 20% of the time. In some Mississippi school districts, volunteer
bilingual tutors have been used successiully to instruct students in math so that studeants will not fall behind
dua 1o language proficiency,

Contfeni-based English a5 a Second Language {CBESL) Program

This approach makes use of instructional materials, learning tasks, and classroom fechnigues from academic
contént afeas as the vehiole for developing language, contenl, cognitive, and study skills, English is used as
the madium of msiruchon,

English as a Second Language (ESL) Program

Thes is a pragram of techniques, methodology and special curriculum designed to teach ELL students English
language skills, which may include listening, speaking, reading, writing, study skills, content vocabulary, and
cullural orientation. ESL instruction is usually in English with littie use of native language

Maintenance Bilingual Education Program
Also referred to as late-exit bilingual education, this pragram uses two languages, the student's primary
language and English, 25 @ means of instruction, The Instruction builds upon the studenl's primary languaga

skills and develops and expands the English language skills of each student to enable him or ker to achieve
proficiency in bath fanguages, while providing aceess to the contant areas,

Newcomer Program

Newcomer programs are separate, relatively self-contained educatonal Interventions designad to meet the
academic and transitional needs of newly amved students. Usually found in large schoal districts or in districts
with unusually Barge numbers of ELL students, newcomer programs provide ELL studants with intensive ESL
instruction and an Introduction to U8, cultural and educational practices. ELL students remain in the
REWCOMer pragram one of two semesters before they enter mare traditional intarventions (e.g , English
language deveiopment programs or mainstream classrooms with supplemantal ESL Instruction)

One-way Bilingual Education

Thee is a belingual program in which studenis who are all speakers of the same primary language are schoaled
in two languages. This modal shares many of the features of the dual language or two-way bilingual education
approach

Pull-O'ut Program

This Is a program model in which a paraprofessional or tutar pulls students from their classes for smalfl group
or individual work.  Also, a paraprofessional or tutor may serve students in a small group within the regular

chassroom selting. Children who nead remedial wark in learning the English language may be served through
such a pragram.

Sheltered English Immersion Program

& shellered English Immersion program is an insiructianal approach used to make academic instruction in
English understandable to ELL students. Students in these classes are "sheltered” in that they do not attend
classes with their English speaking peers; therefore, they do not compete academically with siudents in the
mainstream. These students study the same currculum as their English-speaking peers, but the teacher
emplays ESL melheds to make instruction comprehensible, In the sheltered classroom, teachers use physical
activities, visual alds, and the environment to teach vecabulary for concapt development in mathematics,
sclence, sockal studies, and other subjects. Sheltered English principles and methodologies can be used quite
successiully in ragular classrooms as well,

Structured English Immersion Program

The goal of this program is acquisifion of English lEnguags skills o that the ELL student can succesd in &n
Englsh-only mainstream classroom. Instruction is entirely in English. Students may be thrown inte the general
aducation classroom and therefore “immersad” in Engtish, or they may be placed |n a sheltered immersion
class where they are taught content through simplified English. Teachers have specialzed iraining in mesting
the needs of ELL students, possessing either a bilingual education or ESL leaching credential and'or training
and strong receptive skills In the students’ prmary language.
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Submersion Program

A submersion program places ELL students in a regular English-only program with littie or no suppart senvices
an the theory that they will peck up English naturally. This program should not be canfused with a siructured
English immersian program

Transitional Bilingual Education Program

This pregram, also known a5 early-exit bilingual education, ufiiizes a student's primary language In Instruction
The program maintains and devetops skills in the primary language and culture while intreducing, maintaining,
and daveloping skills in English, The primary purpose of this program ks 1o facilitate the ELL student's iransition
te-an all English insfructional pregram while receiving academic subject instruction in the native language to
the extent necessary. Classes are made up of students who ghare the same native language,

Two-way Bilingual Education Program

Often referred to as & dual language program, the goal of this medal |s for students to develop language
proficiency in two languages by receiving instruction in English and another language. This program teaches
native English speakess side-by-side with children who are learning Enghsh. Teachers usually team-teach,

with each one responsible for teaching in only one of (he languages, This appreach is somebtmes called dual
Immersicn.

Step 4 - Student Evaluation

On an annual basis, the school district must assess, evaluate, and document the progress of ELL students
acquisition of English. Districis should not rely solely on the Stanford ELPT 1o properly evaluate ELL studenis’
pragrass. School districts should establish a student evaluation team (SET) respansible for oversesing the
éntira student evaluation process. The teem may consiat of mainstream or content-area leachears, lest
adminksirators, school building principals, and members-at-large {i.e,, parents, community members, district
adminisirators, and school counseloes). The duties of the team are to.

= ensure consideration and understanding of the student's cultural and educational backgrounds and
experences before they are placed in a language program,

« ensure that systematic proceduras and policies are in piace related to the appropriate identification,
assessment, and placement of students in a language program,

*  make recommendations to school decision makers on professional development far schaal personned and
parents to ensure the educational success of sludents. and

= review the sludents’ prograss in social and academic language and academs achievemant on an annual
ar sami-annual basis

The MDE has-established exit criteria from language instruction educational programs for the state’s English
fanguage leamess as required by NCLE and the U 5. Department of Education. Students must be assessad
1o determine if they have allained sufficient English language proficiency in the language domains of reading,
wriling, Tistening, speaking, and comprehansion fo be classified &s proficient  Criteria for exiting ELL students
from & language Instruction educational program s provided in Section 4.

Districts may design their programs to emphasize English over other content subjects (8.9, @ newcomer
procgram) tempararily,.  While schools with such programs may discontinue special instruction in English
lznguage development once ELL siudents become English proficient, schools are abligated to provide any

assislance necessary Io remedy academic deficits that may have seeurred in ather subjects while the student
was foeusing on learning English

If a student who |s |dentified as English proficient on the Stanford ELPT scores below grade level in academic
subjects, the districl must assist the student in remediating the deficlencies, either before exiting the student
from the fanguage program or mmediately after exifing the sludent. Tha GCR requires that exil criteria ensure
that former ELL students not be placed inta an academic setting for which they are not prepared fo function
guccessiully without remedial assistance or instructional intervention.
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When ELL students are exited from the anguage program, thie district must monitor the progress of those
students for a perod of two years to determine their siccess in the regular schood program. Students whose
inadequate progress can be associated with a decline in English proficiency should be provided academig
support through methods which may include femporary placement info a language instruction educational
program

Grading ELL Students and Grade Retention
Educators have repeatedly expressed their concerns regarding how to grade their ELL students and how to
report what their ELL students have leamed. A grading system that assigns a single grade for a subject may

be inappropriste for ELL students and could create many problems in interpreting what thal grade really
means

School districts have common problems related to the grading of ELL students

» Teachers require training in appropriate instructional and assessment technigues for ELL students.

+ Thara is an inconsistency in grade assignments and a lack of grading oplions for ELL studants within
schools and districts.

= Oifien, high school ELL students do not receve grades or Camegie units, and therefore, are uneble o
meaet grade promation andfor graduation requirements.
Frequently, ELL students are not fracked from class to class, schoal to schoal, or district 1o district,
When ELL students transfar from disirict to districl, schaol records may nol provide the language

proficiency leve! of ELL studenls, information that i necessary for appropriate placement of ELL students,
el

Each district may wish to evaluate |is unigue situation and sdapt current grading policies to meet the needs of

itz ELL studenis. Proposed grading policles should be submitted for approval to local schoal boards prior io
implementation in the schaal disirict

In the articie tithed, "Grading LEP Studenis: Developing Sound Practice™ (1995), Dr. Adela Sofis argues that
“[s]trict adherence to a lefter grade has been inappropriate-for [ELL] students. [A letter grade] is inconsistent

and does not account for what [ELL studants] are learning. Salis pases the following options for grading ELL
sludents:

1. [School districts shouwld note] on the repart card that the student iz net fully proficient in English by . adding
an asterisk (*) to the grade. This can be followed by a description of the student’s Enghish language

proficiency level.

Assign a grade and follow il with explanaton commienis:

Uze "safisfactory” or "ungatisfactory” instead of assigning a ietter grade

Indicate whether the student is “at.” "above,” or "balow” expectations with regard to leaming objaclives

insiead of assigning a ketier grade. Follow this with & namrative that explains the ating.

5 Describe progress in narrative form

B, Dewalop a plan simlilar to an individualized education plan (IEP} and assign a grade relevant lo objectives
on that pian.

7. lssue an ["ELL"] grade |f the student s enrolled in 2 language instructon educational program.

& Issue two report cards: one for progress in the [language instruction educational program] and anothar for
progress in the regular classroom..

g £l B

In 1884, a commiltes made up of Mesissippd Depariment of Education personnel, Miszissippi teachers of ELL

students, and experts in the field of kmited English proficiency developed grading guidelines for ELL students.

The resufting recommendations were dizsaminated 1o all schoo! districis in the fall of 1995

1. A separate procedure for grading and reporiing progress should be developed for ELL students which iz
constatent with district policy, but which iz also appropriate for evaleating student progress in both course
content and English language proficiency.

2. This grading procedura should be used untl the ndividual ELL student has attained Intermeadiata
proficiency in Englizh.

3.  ELL students should nof receive a falling grade during the time he or she is progressing from the Pre-
Production to Intermediate stages of language proficlancy.

4, ELL studenis' progress both in academic content and English language proficiency should be recorded an
school cumulative records
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5

ELL studants’ evaluations should be based on developmental progress in English

& Thea separate grading procedure adopted could include & dual or "mixed” system for reporting grades, In
such a syslam, an evaluation is mads of the students’ knowledge of the academic courss content, the
Engésh fanguage proficlency level, and the ELL students’ progress in achieving that proficiency should be
recorded. Examples of methods for recording these thres areas of achievement ara given on the following
page. Al east one indicator from each of (he threa areas should be chasan and recorded.

Academic Course Content English Language Progress in Achleving

(Ex: réading, language ars, Proficiency Level English Language

mathematics, social sludias, science, Proficiency

ate. )

1. Conlent ares grades 1. Level- 1. Progress —

(Ex- A, B, C. Dor80, 85 30 alc.) Fre-Fradoction Excellent
Eafly Production Satisfactory

2 Achlsvement indicators Emergent Unsatisfaciory
Al grade level Intarmadiste
Above grade |avel High Intermediate
Below grade leval Transitional

3. Parormance lavals: (Rafer io Appendix A for
Above expectalions language deseriplors.)

Al expeciations
Below expectations 2. Anecdatal narratives or
portfolio records

4. Anecdctal narrafives or portiolio
records

7. I adual grading system |s chosen, addittonal informaticn may reed to be added to the existing district

" report card {Le., including an msert).

The schioal district should maintain records of @ach ELL student's academic hislory, Examples of items to
be incledad in these records are: language tests, ndividualized instructional plans. tasting
accommadatans, class work samples, and otfer documentation. Maintenance of recodds and periadic
reniew Of these records will Facilitate appropriate classification or reclassification of a student as an English
language learner or exiting an ELL student from a language instruction educational program,

ELL sludents should be expected fo meet the same educational requirements as other siudenis; howsaver,
they may read maore tme 1o do so. Federal requirements mandate that districts take affirmative steps to open
their educational programs io national osigin minority group students. This means that while ELL studenis
must meet the sama educational requiremenis as other students, these requirements must be presented in a

manner appropriate 10 ELL students' cullural and linguistio needs and in a time frame (hat facilitates their
leaming

ELL students should not receive a failing grade during the time he or she Is progressing
from the Pre-Production to Intermediate stages of language proficiency.

While grade refertion is widely practiced, it does not heip children to “catch up®. Retained children may
appear 10 do betiar in the shori term, but they are at greater risk for future failure than equally achigving, non-
retained peears,

Raesaarch shows that

= Retention has a negatlve effact on students' later achisvement Students who are promated despite
poor results in thair courses do better in later years than students who are retained.

s A gignificant relaticnship between grade refantion and drop-out rates indicates that studants who drop-
ol are five times more likely to have been retained than studants who graduate  Students who repaat
two or more years have a drop-out rate close to ona hundred parcent (100%). Recant research
indicates that refention,. not poor achievement, is rezponeible for much of this affect.
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» Students view retention as punishment for being “bad,” regardless of what the reasans are, Retained
students tend lo develop problems with social ad|ustment, attitudes toward schonl, behavier, and
aiiendance.

ELL students musi nol be retalned In arade level because of their language skilis.

ELL sludents should be carefully evaluated before retention is recommiended 1o ensura that kack of English
skills is not being mistaken for poor achievement Congiderations which reduce the need to retain ELL
sludenis includa:
« remedial before- and after-school programs,
futoring,
summer ennchment programs,
instruchional aids, and
peat (ularing.

English as a Second Language (ESL) |s an approved subject for Mississippi secondary schools. The assigned
code number for the ESL course is 160121, Approved Courses for the Secondary Schools of Mississippl. ELL
students enralied In this course can eam ona elective cradit in grades 9, 10, 11, or 12. The class must ba
delivered during the regular scheol day, although supplemental support may include futorials or summes
annchment programs, and must mest daily, five days per week, for a minimum of fifty (50) minuies per ciass.
These ESL classes musl be laught by teachers that hold & standard teacher's licensa in the core academic
subject of English/flanguage arls {Code 118}, In addition o having the ESL endorsement (Code 177)

The primary @m of the ESL course is to enable ELL students to develop communicative confrol of spoken and
written English so that they may successfully meat high schoal grade-promotion and graduation requirements
Instruciion covers the areas of reading, wriling, Estening, speaking, comprehansion, grammar, and vocabulary,
Often, these skill areas can be addressed using materal and assignments from ather subject area classes,
theraby providing English language instruction and tutoral support for other subjects simultaneausly,

One of the process standards for district accraddation allows for teacher-made tests m English andlor the
native targuags o ba wsed in delermining grade placement and in awarding Carnegie wunits, Under this
standard, an ELL studant can lake as many tesls as needed and be awarded credit for all classes in which he

or she demonstrates mastery. When students arrive without academic records or transcripts (usually from war
zones). school personnel often follow ths procedure.

Step 5 - Program Evaluation

Annually or at the least bi-annually, the school distnct should evaluate the effectiveness of ils language
program. The school district should consider the progress of its ELL students in acquiring English and
maintaining academic progress. Districts should also svaluate longltudinal data thal compares the academic
progress of former ELL students who are now fully English proficient wilh that of other non-ELL studants in
categories thal include grade point averages; national and state test score averages; and rates of retention,
drapping out, graduation, and recaipt of honors and awards. A disinct whose program is nol demonstrably
effactive in maaling the needs of ELL students must modify its program in a timely manner,
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Section 4: Issues in Assessing ELL Students

Reclassifying and Exiting ELL Students
Ensuring ELL student success requires ongoing safeguards that are smbodied in a continuous review of ELL

student performance and platement. The student evaluation leam should be involved In collaborative decision
making about student dentification, assessment, placament, and reclazsification or exit

The procass for the reclazsificalion of ELL sludents from one educational program la anather or from one
service ioancther should be handled carefully. It is important that mulliple criteria-are wsed for decision
making and, to the axtant possible, that studanis are assessad in English and In their native izanguage
Instruments and procedunes that-are vsed should measure all five domaing of liztening, speaking, reading.

writing, and comprahansian. The student evaluation leam may consider
1. -student abservation which has been documented using anesdotal records, cbservation kogs, or

|aurrals,

@~ O 0

homa language survays,
teachar judgment thatl is anchored 1o specific behavior ar achlevemant indicators,

studant parformance portfolios,
developmanial of achisvarmant checkhsls,

language samples, sunveys, and language proficlency lests,
parant, teachar, or sludent questionnaires, and
curnculum-imbedded assessmants, diagnostc esis, and farmal ar informal content-specific

achiavemenl tesis

Once data has bean collecied and evaluated, criteria should be established for the reclassifying the ELL
student. Regardiess of the proceduras that are used, team decision makers shoukd consist of those
individuals who are familiar with the ELL student and his or her performance, as well as individuals who are

familiar with assesament, ESL lechniques, and placement resources and services.

Krashen (1996) describes @ mode! for moving ELL students from a language instruction educalion program
into the mainstream or general education program, subject by subject. as they become increasingly ready (o
undersiznd English. As ELL students reach what he terms the “threshold” for a particuiar subject area, they
proceed to recaive instruction in Englieh in that subject area, baginning wilh sheltered instruction while
continuing support in the natve language, if nesded.  An example of a plan follows. This is one example that
could be madified by school districts as appropriata. 11 shoulkd be noted that the model gven is a bifinguai
model that develops the studeni's dominant language first and uses it as a base for transferring io the second
language, Guidelines would need o be adjusted to the specific instructiona! model that thie school district or

schoal uses,
ELL Students Mzinstream Classes | ESL and Content Areas | Content Area Classes
Language Proficiency that the ELL Supported through and Language
Lavel Student Takes Sheltered English Devalopment Support |
Beginning Art, Music, PE ESL All Cove Subjects
| Inlarmediata Art, Music, PE ESL, Math, Science Language Ars, Social
Studies
Advanced Art, Music, PE, Math, ESL, Language Arts, Confinuing L1
Science Social Studies Developmeant
Mainstream All Subjects BiA, = continwing L1
Cevelopment

Adapled from Krashen (1998) A Gradual Exil, Variable Threshold Mode! far LEF Children. NABE Mews.,
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HCLE regui blish crtarsa for exiting ELL studenis  Mississipoi's crileria for exiting ELL

shugents relies on standardized assessment resulls as wall as individuals who are familiar with tha ELL
student and hi r . Thes and criteria for exiting ELL sludents are shown in the chart
below.
LL Students
Assessment of English Language Proficiency :
«  Review results from annual assessmant. ¥o » E'gfﬂi:?ﬁ':;n:rﬂ
« [Does the student score at High Intermediate or Eraieh e
Transitional on the tofal composiie score?
i
¥
Assassmen! of Parformance on Sfatewide Assessment
*  Review resulls from stalewide assessment of language
ars curriculum {Reading and Writing). . Student remains
« Does the student score at the Praficient or Advanced e N0 et classified an
lewel T English learnar
iApplies only to those students in grades 3-8 wha have MOTE
seares o shudants who have English Il scores, Skip if ne
eppllcable.)
|
v
Student Evaluation Team Review Student remains
»  Review the student's academic performance on D e classified an
indicators other than the state assessment English learner
«  Does the student meet the academic pedormance
indicators’ set by the school district?

I
v
Exit the Student from ELL Program

# Moty parents or guardians of the reclassification
#  Updste schaol and school district records.
»  Monitor the studant's oroaress for two vaars

‘Academic performance indicators must be measurable evidence of the sludenl's success in the classraom,
Example acadamio performance indicators include report card grades, results of districl-wide assessmants,
and grade point average.

Monitoring ELL Students' Progress
The reguiar monitoring and reassessment of ELL studenis is best accomplished by a student evaluation team
that includes the guidance counselor, the ELL teacher or tutor, and grade-level classroom teachers, Factors

to be considered In deciding whether & student should be retained In ELL classes or exited from them include
fhe follewing:

s giandardized teat scores;

atademic echisvement a3 measurad by ciassroom assgnments and tasts:
observation of classroom behavior,

interviews with the student,

length of time in school; and

sludent's aducational background.

¥ F ® & ™

f “axited" studants into the ELL

mgu d re-examine the student's Ia'.'al |:-1' Emlsh E-DﬁEIEn;I I!E grﬂ E |'_t§ @g@ 1@: pgﬁshm_l:ﬁ_ﬁﬁmm
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Assessing ELL Students for Special Needs
ELL students may, of course, have special needs over and above their lack of English skills. When an ELL
student is refarred for special needs assessment, school personnal must ensure
» (hat the student has had an "opportunity o learn,” whether in the native country or in the Amarican
classroom;
» lhal the student's difficulties are not caused by lack of English skills alone; and
» thatthose difficullies with English, including pronunciation, are nol being mistaken for a speech or
languane disardar,

The Civil Rights Act of 1954 prohibits students being placed in special education if thelr difficulty in school is
primarily the result of cultural and linguistic differences.

Mississippl Statewide Assesament System (MSAS): Testing English Language Learners

This document contalns guidelines necessary to implement State Board of Education palicy regarding the
Mississippi Statewide Assessment Sysiem (MSAS) for English language learners. It is to be utilized by schaol
personnal, parents, and students in making informed decisions regarding tha MSAS,

The guidalines in this document are in accordance with NCLB. A major focus of NCLB is the inclision of ELL
students in stale and district-wide assessment programs.

These guidelnes are provided to assist with the decision-making processes regarding

1. tne participation af ELL students in the MSAS; and
2. testing accommodations,

It is imporiant that school personnel, parents, and students be knowledgeable of the requiremants invalved In
meking decisiens regarding a student’s participation in the MSAS and the accommodations for each

companent of the assessmaen! systam. This knowledge is necessary to determine how o assess ELL
students appropriately
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Components of the Mississippi Statewide Assessmant System (MSAS)
Currenily, the MSAS consists of three components that incleda the following:

1

2

a,

Grade Level Testing Program (GTLP) which consists of three components:

a. Mississippl Curmiculum Test (MCT) — criterion-referenced tests (CRT) In Reading, Language Arts,
and Mathematics administerad to students in grades 3 - 8.

b Writing Assessments — CRT perfarmance Wriling Assessments administered 1o students in grades
4and 7.

€. Mississippi Science Test— CRT in Scienca administered {0 studants in grades 5 and 8, The test
adrminstarad in grade § covers the Science curmniculum framework for grades 3 - 5, and the fest
adminsterad In grade B covers the Scignce curriculum framework for grades § - 8,

Sublect Area Testing Program {SATP) consists of four (4} criterion-referenced, end-ol-courea tesis
adminictered for U.S, History from 1877, Algebra |, Biclogy |, and English 1| (with a writing cemponent).
Students are required to pass the subject area tests in order o receive a regular high schoa! diploma,
Graduation requirements are determined by the year the students entered the ninth grade. (Sse
Appendix O for graduation requiremeants.)

The Mississippi Career Planning and Assessment System {MS-CPAS) - a series of occupation-
specific cierion-raferenced tesis required of all students who have completed a twa (2) year vocational
prograim,

The Stanford English Language Proficiency Test (ELPT) - an assessment fo evaluate the language
proficiency level of ELL students In kindergarten through twelfth grades (K= 12)

Definitions of Terms
Thesa definitions apply 1o tefme as they are used in this section;

&

Accommodations - Testing accommodations ane considerad changes in testing procedures that
provide ELL students an equal opportunity to participate n testing situations and to demonsirate their
knowladga and abilities. Accommodations can change the methaod In which lest items are presanted
to a student and the method of the student’s response (o test tems.

Ellgible Student — This 1erm 18 used 1o denota a student whao must paricipate in MSAS; this includes

all students in graces 2 — 8, students enrolled in subject area testing program courses, and students:
completing & vocational program

Allowable Accommaodations = These are accommodations that can be utilized by any student and ELL
students during classroom instruction and on stalewide tasts,

MCLE - Congress passed the No Child Left Behind Act of 2001 (WCLEB) in December 2001. NCLB
addressas the inciusion of all studants in state and district assessment and accountability systems,
inclugding special poputalions.

Mississippl Language Arts Curriculum — This curriculum contains the current compatencies and

objectives thal serve as the framework of language arts instruction for students in the Mississipp
public-schonis.

Messissippi Mathematics Curriculum - This curriculum contains the current competencies and

objectives that sarve as the framework of mathematics snstruction for students in the Mississippi public
BCHDaks,

This section applies lo studenis as defined below.

7

English Language Leamers (ELL) - Students whose primary language is other than English ar those
far whom a language other than English has had significant irmpact en their level of English language
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proficiency as & result of substantial use of that other language for communication. ELL students are
glso known as imited English proficient (LEP) studenis in federal guidance.

Basis of Policy and Guidelines

Migsizsippi Code 37-16-3 reguires that all eligiole students enrafiad in public school parficipate in the
Mississippi Statewide Assessmenl System and that the schoal district suparintendent certify annually that ail
eligible students enrolled in the designatad gradesicourses wera testad, However, accommaodaticns may be

provided in acoordance with Mississippl Code 37-18-8. |t (s necessary that all guidelines contained herein be
adhered to as writtan.

No Child Left Behind Act of 2001 (NCLB)

Congress passed the Mo Child Leflt Behind &ct of 2001 (NCLB) in Dacember 2001, and President George W
Bush signed it into |&w on January B, 2002, Section 1001 of NCLB idantifies the purpose of the Act, which &
to:ensure that all children have a fair, equal, and significant opporiunity to obdain a high-quality education and
reach, al a minimum, proficiency on challanging state academic achievement standards and state academic
assessmants. In arder to accomplish the obiectives sat farth in NCLB, states must (1) mest the educational
neede of low-achieving children in our nation's highest-poverty schools, limited English proficient children,
migratary children, children with disahbilities, Indian children, neglected or definquent chitldren, and young
children in need of reading assistance; {2) hold schools, local educational agencies, and siates accountable
for improving the academic achievement of all students and for idantifying and tuming around fow-performing
schools that have falled lo provide a high-quality education to their students, while providing alternatives to
students in such schools 1o enable them fo receive a high-guality education; and (3} imprave and strengthen
accouniability, teaching, and earning by using stata assessmeant syslems designed to ensure that students
are mesting challenging state academic achisvement and conlent standards, thus increasing achievement
overall, but espacially for the disadvantaged,

Participation in the State-Adopted English Language Proficlency Assessmeant

Mississippi Stanford English Language Proficioncy Test (Stanford ELPT)

In compliance with MCLB, the Mississippi Depariment of Education and the English Language Acquisition
Practitioners Committes revised the standards for English language proficiency fo bring them info better
alignment with the Mississippi English/Language Arts Curriculum Framework. There are six performance
descriptors for standards and objectives for English fanguage learmers (see Appendiz A). An English i2nguage

proficiency test, Harcourt's Stanford English Language Proficiancy Test (Stanford ELPT), has besn selected
for its alignment with these standards and to mesal NCLB reporting requirements

Missizsippi requires ELL studenis o take the Stanford ELPT, provided by Harcourt Assessmeanis, Inc | for the
purpose of praviding district and school personnal with information about an ELL student's level of language
need and for mesting NCLE requirements o repor the student's progfess in attaining English language
proficiency It was first mandated in the 2003-04 schoo! year. To datermine the English proficiency. a
fanguadge assassment must be completad utilizing the state dessgnated English anguage proficiency
assessmanl, the Slanford ELPT

If upon entering a school district, a student is identified as an ELL student, helshe is assessed within thirty (30)
days (at the beginning of the school year) or within two (2) weeks (after the beginning of the school year) to
geterming the student's lavel of English proficiency. The results of the langueage assessmeant must be
documented and maintained on file in the district.  (Conswlt the Mississiopi English Language Proficiency
Assessment Hand Scorinag Manual for additional information.) Each year in February, enrolled ELL students
whao have previcusly takaen the assessment are feassessed with the Stanford ELPT to maintain the students’
progress in English language proficiency. A distnct may use an additional assessment [iLe , the Language
Assesament Scates (LAS) or the ldea Proficiency Tast (IPT)] if the district finds it to be useful in mesting the
needs of ELL students. However, for purposes of annually assessing and monitoring ELL students’ language
proficiency progress and annually reporting to the MDE and the USDOE, tha Stanford ELPT must be used,

The MDE reguires administering onty the listening and speaking partions of the Stanford ELPT fo kindergarten
and first grade students. Adminisiration of the reading and writing portions of the Stanford ELPT fo first grade
sludents should be decided on an individual studant basie. For some first grade students, the reading and
writing portions of the test may provide maaningful information about studant progress lowards literacy, [fonly
the listening and speaking porfions of the Stanford ELPT are administered to a kindergarten or first grade
sludent, no total compasite score or proficiency level is reported.
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NCLE requires that ELL students be monitored atl least two years after exiling a language |nstruction
educational program. ELL students must be assessed during the two manitored years with the Stanford ELPT
[See Tite |, Part A, Sec 1111, (h){1){c){iv) and Tite ||, Sec. 3121, (a)(4}.]

Participation in Components of the Mississippi Statewide Assessment Systam (MSAS)
Two requiramants ame applicabie to all students regarding the MSAS. Thesa include:

1. Al eligible students will participate in the siate assessmant program,

2. Any student who exits high school with 2 regular high school diploma must pass the Functional
Literacy Examination andfor applicable subject area fest{s) as required by MS cade 37-16-7,

Participation of English Language Learmers
ELL studants are axpected to parficipate in all aspects of the MSAS.

ELL students ars not exempt from testing; however, the MDE sxcludes the test scores of ELL students
whose progress and proficiency reports Indicate that they are newly arrived students. Newly arrived
limited English proficient students are students with limited English proficiency who have attended
schoaols in the United States for less than twelve months. These students are still Included in the
calculation of the 95% participation rate, but thelr scores may be excluded from the Adeguate Yearly
Progress [AYP), Achlevement Model, and Growth Model calculations for the first year. If districts wish

to include the scores of newly arrived ELL students in AYP, Achievement, and Growth, they have to
request that scores be Included.

ELL students who are working towards a regular diploma and who are enrolled in Algsbea |, Blalagy |, English
Il andior U.S. History from 1877 must take the applicable subject area test{s) using only allowable
accommedations and meel the slandards that are required for graduation. ELL students who are working
toward a regular diploma and are reguired to pass all or portions of the Functional Literacy Examination must
fake and pass it using only allowable accommodations.

All ELL students wha are considersd vocational completers due to completion ol a two (2) year vocational
pragram must participate in the MS-CPAS,

Decisions regarding the appropriate accommodations for each testing program or whether a siudent's scares

will be excluded from the stabistical summary are addressed under the following section, Testing
Accommadations.

Testing Accommodations: Purpose of Testing Accommodations

Mississippt Code 37-16-8 ensures that appropriate testing accommodations are provided for efigible students,
Testing accommodations are considered changes in testing procedures that provide ELL students an equal
opporiunity o paricipaie in testing situatons and 1o demaonstrate their knowiedge and abilities.

Accommodations can change the method in which test tems are preseniad fa a student and the meathed of the
student's response 1o lest tems

Accommodatons fall under four general areas: 1) sefting conditiorss, 2) iming/scheduling conditions, 3)
presentation conditiens, and 4) response condifions. A student may need accommaodations when testing in
one content area, bul may not need them when testing In another contant area. Accommodations are not
intended to be a substilule for knowiedge and abilities that a student has not achleved or to provide an unfair
advantage, bul are mean o address the specific needs of individual students due to limited English
proficiency and thareby minimize its effect

If the test results are lo ba considered a valid measure of the student's achlevement and knowledge, thera are
Emits regarding the accommodations that may be made for a student.  Accommodations that meel the

following critesia are considerad appropriate and alfowable when assessing a student's achlevement and
knowiadga

1. The accommodations must not affect the validity of the test
2. The gccommodations must function only to allow the 1est o measure what it purports to measure,
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An accammodation that does not meet the criteria above will not aflow the test to measure what it is intended
o measure and therefore is conskdered a non-allowable testing accommaodaton. Usa of non-gllowable
accommaodations will result in test scores that are not an accurale measure of a sludent's achievemant and
knowledge;, such results are therefore considerad invalid scores. These results will not be included in

summary statistics. Any student with an invalid score is considered not tested when accountability results are
calculated.

Guiding Principles for Accommodations

To the extent possible, and when appropriate, ELL students should be administered the Staie tests under
stardard conditions

1.

Tha accommodations that are to be used during regular classroom Instruchon and assessments are to
be discussed, finalized, and documented prior to use during a siate-mandatad test administration. It
should be noted that some accommadaticns that may be used routinely In the classroom may not be
allowable for siatewide tests. Test results of studenis who use

non-allowable accommedations are invalid and must be excluded from summary statistics.

Decisions about which accommodations to use should be made on an Individual student basis. No
accommadations should be provided unless necessary, and the fewest possible accommodations
shaould be given. Accommodations should be chasen by first reviewing the approved list of
accommodations (see following pages). Remember that if a student is provided accommaodations that
are ol alkiawable, the student may be put at a dissdvantage when the student participates in state

assessments. Students tested with non-allowable sccommodations will ba considered nat tested for
accountability purposes

The following ate guiding principles for accommodations used during State-mandated test
administrations.

a. Do not assume that every ELL student neads assessment accommodations. Accommodations
used in assessments should parallel accommuodations used in instruction.

b.  Accommedations should respond o the needs of the individua! studant and not be based on
the fact that the student is an English language leamer. While ELL students may tend to need

the same or similar kinds of accommodations, this is not a sound basis for making individual
accommodation decisions.

¢ Be respectful of the student's cultural and ethnic background. When suggesting an
accommodation, make sure the student and his or her family are comfortable with it When
working with a student who has limited English proficiency, consider whether the assessment
should be explained to the student in his or her native language or other mode of
communication unless it is clearly not feasible 1o do so

d.  Integraile assessment accommodations into ctassreom Instruction, Never introduce an
unfamifiar accommodation 1o a student during a statewide assessmant, Preferably, the
sluctent should use the accommaodation as a part of regular instruction. Al the very least, the

sludent should have ample time to learn and practice using the accommedation prior fa the
assassment,

& Know what accommodations have been approved by the state for statewide assessments or
by the schoal district for district-wide assessments. Genserally, there are different
decumentation procedures depending on whether the sccommodation ks or is not found on the

state-approvedidistrict-approved list Practitioners and families should conslder the stats Bws
and distriat policies

f. Plan early for accommodations. Begin consideration of assessment accommodations long

befare the student will use them so thal he or she has sufficient oppartunity to learn and feel
camfortable with the sccommodation(s).

g. Include students in decision-making. Whenevar possible, involve the student in determining an
sppropriate accommaodstion. Find out whether the sludent perceives a need for the
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azcommodation and whether he ar she is willing to use it If a student doas not want o use &n

accommodation (a.9.. It ls embarrassing or it is too cumbersome lo usa), the student probably
will not use it

Understand the purpose of the assessmenl. Select only those accommedations that da not
interfera with the intent of the test. For example, i the iest measures calculations, a caloulatar
wauld provide the student with an unfair advantage, However, if the math lest measures
problem-solving ability, a catculator may be appropriate. Similarly, reading a test 1o a student
wauld not present an unfair advantage unless the test measures reading ability.

Request anly those accommaodations that are fruly needed. Too many accommodations may
overfoad the stugent and prove detrimental When suggesting more than one accommaodation,

make sure the accommodations are compatible (i.e, do not interfers with sach other or cause
an undue burden on the studant)

Detarmine if the selected accommaodation requires another accommodation. Some
accommodatong—such as having a fest read aloud—may prove distracting for othes
students; and therefore also may require a setfing accommadation.

Frovide praciice opportuniies for the student, Many standardized test formats are very
different from teacher-made tests. This may pose problems for students. Most tests have
sample tesis or practice versions. While it is inappropriate to review the actual test with the
student, practice tests are designed for this purpose. Teach students test-taking tips, such as
kriowing how much time iz allotted and pacing oneself so as not to spend oo much tme on
ofe item. Orient students to the test format or typas of guestions. For example, on multiphe-

chosce tests, encourage students 1o read each chosce carsfully, eliminate the wrong cholces,
and then select their answer

Remember that accommodations in test taking will not necessarily eliminate frustration for the
student, Accommodafions aflow a sludent lo demensirale what he or she knows and can da
They are provided fo meet a student's language-retated needs. not to give anyone an unfair
advantage. Thus, accommodations will nod in themselves guarantes a good score for 8
student or reduce test anxiety or other emational reactions to the testing situation.
Accommodations are intended to “level the playing field ”

4, Questions 1o ask aboul accommodations:

a, Does the accommodation interfare with whal the fest is designed to measure?
b. Does the accommodation provide the answer to the student?

If the answaer 10 either of the above questions is "yes," then i is not an allowable accommodation

Determining the Need for Accommaodations
The need for accommodations must be based on the following guidelines:

.1

Sludents may take sl tests with accommaodations as necessary to paricipate in an applicable
gssessment program.  The necessary accommaodations provided for each student must be
racommended by the student’'s teachar(s) and authorized by the schoal principal, ELL coordinator, and
the district test coordinator. It should be noled thal some accommodations that may be used routinaly
in tha classroom might not be allowable for statewide tests. The test results of students who use non-
allowable accommodations are invalid and must be excluded from summary stalistics. Any student
with an invalid score is considered not tested when accountability results are calculated,

Students who will exit with a regular high schoal digloma must pass the Functional Literacy
Examinatian (FLE} andfor applicable subject area lest{s) ulilizing only allowable accommadations,

Students who are considered vocational compéetars must take the MS-CPAS, Allowable
accommaodations may be provided for each of the MS-CPAS tests

Documentation of Declslons
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1. The student's teacher must document the specific accommodations neaded by the student on the ELL
Student Accommodation Form jocated in these Guidelines: The sludeni’s teacher must sign and date

each form, A farm shoukd be completed for esch teacher. This formis) is o be maintzined on file in
the district.

2 The ELL Student Accommodation Form must be completed for each applicable test, and it must be
malniained on file in the district.  The district ELL coordingtar must forward approprizte documentation

to the district test coordinator, who must assign responsibility for and coding of student answer
documenis

Documentation of Decisions by District Personnel
Decumantation to support &l decisions regarding the need for sccommadations and the types of

accammodations needed by each student must be completad by the designated perzonnel and in accordance
with these guidelines,

Documentation must be mainiained on file reganding the participation of ELL studenis in each appiicable
assassment program and any necessary accommodations. Each district shall have 8 process for
documenting the decisions regarding ELL studenis

An organizad plan for providing testing accommodations neaded at each school is required. I is imperative

thaf the distnct {est coprdinatar and the district ELL coordinator work collaboratively to continuausly evaluate
and manitor student participation in the Mississippi Statewids Assessmeant Sysiem
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ACCOMMODATIONS FOR ENGLISH LANGUAGE LEARNER STUDENTS

SETTING CONDITIONS
Allowable Accommodations

01 Al the front of the room

02 Facing the test administrator while directions are given

03 In a smaf group

05 In a familiar rocm

08 With a famifiar teacher

08 In & study carrel

18 Other allowable setting accommodation

Tl L

Allowable Accommodations
20 Additional time to complete test (within a reasonable time, not 1o excead one schoal day)
21 With scheduled res! breaks

23 Unfil, in the test administrators judgment, the pupil can no longer continue the activity

NOTE: Accommodations 24 and 25 are related to administering the test over several sessions
andlor days. Any oxtenslon in a planned test administration should be pre-arranged, and the
procedure should be documented and in the student's file. If the student is testing over several

days, he/she is not allowed to change responses to questions from the previous administration{s)
or preview guestlons that will be administered in 2 future session.

24 Administar the tesi in several seasions, specifying the duralion of each sassion
25 Administer the tesl over several days, specifying the duration of each day's session
38 Other allowable timing/scheduling accommodation

PRESENTATION CONDITIONS
Allowable Accommodations
44 Transparent colar overlays

NOTE: Accommodation 47 is related to cueing. Cueing Is assisting the student in focusing his/her
attention, Cueing strategies include but are not limited to arrows, lines, space, contrasling colors,
position or focal point, underlining, labeling, size, and shading. Cues provided on answer forms
andlor second/third grade test booklets must be erased before answer forms andl/or secondithird
grade test booklets are returned for scoring. Cues provided for all other test books do not have to
be erased since all other test books are non-scorable decuments,

47 Provide cuzs (e.g., armows and stop signs) on answer form in pencl — must be erased before answer
document is returned for scoring

NOTE: Accommodation 48 relates to the use of memory aids. A memory aid, fact chart, andlor
resource sheet is something that helps a student remember how to find the answer; it should not
give him/her the answer. This accommodation cannot interfere with what the test purports to
measure. For example, if the test measures computation skills, a multiplication fact chart is a non-
allowable accommodation since it gives the answer or a portion of the answer to the itam
assessing multiplication skills.) PRIOR APPROVAL BY MDE 1S REQUIRED FOR USE OF ALL
MEMORY AIDS, FACT CHARTS, AND/OR RESOURCE SHEETS.
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48 Uee of memory aids, fact charts: andior resource shaets
43 Cue student to'stay on task

50 Righlight key words or phrases in directions (2.9, complete sentences, show your work)

NOTE: Accommodations 51 — 56 are related to the presentation of test directions and test items
{questions and answer choices) to students. Test items CANNOT be read to students on the
Reading section of the Mississippi Curriculum Test (MCT), the Reading for Information section of
the Mississippi Career Planning and Assessment System (M5-CPAS), the Reading Comprehension
section of the English Il Multiple - Choice Test, or the Reading section of the Functional Literacy
Exam (FLE). Therefore, accommodations 54, 55, and 58 arse NOT ALLOWED on the above-

mentioned reading subtests, Test items andlor test directions may not be read in a language other
than Englizh.

51 Read the test directions {bul nol the test itemns) to individual students or the group — without repeating
gr paraphrasing

52 Read the test directians {but pot the t2st items) to individual students or the group — repaating the
directions if needed, but not paraphrasing

53 Read the test directions {but ngt the test ilems) to individual students or the group — repeating and/or
paraphrasing the directions if needed  Bridaging technigue is one exgmpie

54 Read Lhe lesl directions gnd test ilems to indlvidual students or the groups — without r I
paraphrasing.

65 Read the test directions and test tems to indlvidual studenis or the group - repeating the
directions/items if needed, but not paraphrasing.

56 Read the test directions and test tems to Individual students or the group — repeating and/ar
paraphrasing tha directians/itams if needed, Bridging technique (s one example.

BE Other allowable presentation accommodation

RESPONSE CONDITIONS
Allowable Accommodations

70 Dictation of answers to test administrator/proctor {scribe) (in English only)
T2 Allow marking of answers in booklsd

NOTE: ELL students may use translating WORD-TO-WORD dictionaries, The use of a translating
word-to-word dictionary (without definitions in either language) includes the use of electronic

word-to-word dictionaries with audio/speaker function turmned off. The use of picture word-to-word
dictionaries is also permitted.

81 Native language diclionaries for ELL students (i.e., dictionaries that translale English wards inta the
native language — no definitons are givan in either language)

298 Other gllowsble responsa accommodation

FETITION FOR SPECIAL CONSIDERATION

Im rare instances, students may reguine special consideration foran exemption or an accommaodation nol
provided for in these guidalines. In such cases, the local school district superintendent or district test
coordinator may make a palition for special consideration o the Office of Student Assessmenl, Such a
petition must clearly stata tha reason that special consideration Is necessary. In addition, the request must
include adequate supperting information and documentation. This type of request must be submitted to the
Office of Student Assessment no later than fitteen (15) working days in advance of testing to allow for
appropizle reviaw and response o the school district.
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ELL Student Accommodation Chart

District Coda: Student Name: s
school Code: Grade.
| MSIS # Teacher's Signature; ]
ELL Coordinator's Slgnalura:
District Tast Coordinator's Signature: K

WET
Weriring

iRy

MRT
Sclence

I

K

English
L]
FLE
CPaS

ACT

i
g

*Tasl itz CANNDOT be read to students an the Beading section of the Mississlpgl Curricutum Test (MOT), the Reading for
Information section of the Missiseippl Caresr Planning and Assessment System (MS-CPAS), the Readimg Comprahensicn
settion of the Engiish Il Muliiple - Cholce Test, or the Reading section of the Functional Literacy Exam (FLEL Thersforo,
accammodations 54, 55, and 56 are NOT ALLOWED on the above-mantioned reading subbasts.

ALLOWABLE ACCOMMODATIONS

i

d
0% At Sha front of 1ha Tocm
02 Faeireg the tesl adminisirator while depclions are gan
03 in & small group
05 in a familiar room
08 With & familar leachsr
08 In 8 study carral
18 Oiibar aliowable selting sccommcdetion

TMINGESCHEDULING CONDITIONS

24 Addilicnal ime o complete test (within a mezonable lime,
ot b exeeed are school day)

#1 With scheduled resd breaks

23 Unlll, i the test administrator's udgmend, tha pugil can no
langer conbaws tha selyily

24 Agminister the 1851 in sevesal sesslons, spacifyng the
duralian ef sach sassmn

15 Administer lhe 18l aver sevarsl days. speclyng the
duration of each dey's sassicn

23 Othar glowable fimingischedding accemmodation

ERESENTATION CONDITIONS

44 Tranapacent color cveriays

A7 Provide cuss (8., &fows and slop signs] on answer
fm in pencil = mus ba erased beloie Bnawer
dosument ks refurned Tar sceding

A0 Use af mamory aigs. fast chanms, drdiar resgunce shass

dfi Chue gludant o stay an jas

50 Highlight key words or phrases & diechons (eg.,
complets sentences, show your work)

5% Read the fesi directions (bul pgl the besl Bema) o
Individual Sludants ar the group = without meeosting g
paraphissing,

52 Fesd the (=% dredlions (bul pof the tost Aems) o
individus! students or thka group - repeating the
deechans & nemsded, i

53 Read fha test diectors (bul pgd he jest ems) io
individual sludants or the group — repeabng andiar
paraphrasig the dEeclions & poedad  Bridging
fechnaguee i5 anae axampls

*54 Fead the t=st diveclions argl tesi fens b mdsidual
sludents. oro e groups = whhaul  mepealing or
paraphrasng

*55 Read lke et dieclions pnd teal lems S0 individuad
studants or the group — repaaling the directions/Hems
If nesded, bit nol paraphrasing

*86 Read Ine 188l diracbors gng lesl Eams io iedividual
studaris ar the group = repeabing and’or peraphrasing
thie drectionsitems i needed. Bridging technigue is
one example.

&3 Oiher glwable pressmstien sccommodation

REGPONSE CONDITIONS

iC

T0 Dictabion of angwers o test sdmicistratoriproctor dscriba) {in
English only)

T2 Allow marking of answers in boaklel

81 Malive languags diclionanes for ELL studesls (e
dictionaries that franslate English words niba he native
language — o delindaans are ghen noaiher Enguags)

&2 Spallng dickonaries (e, dctionanes that show the comact
spelling of English werds bud do nol give definitions)

B Ofher miowable response sccommadation
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Section 5: Gifted / Spacial Education ELL Students

The U5 Department of Edueation, Office of Civil Rights, is charged with the enforcament of Section S04 of
tha Rehabiltation Act of 1873, Tifle || of the Americans with Disabilities Act of 1990, and (heir implementing
reguiations which prohibil discrimination on the basis of disability. The Ofice for Civil Rights makes it clear
that schioal districts must adopt appropriate standards for deciding which students are English language
learness and for providing Lhese students with approprisla language services.

Excerpts from OCR's policy memoranda on districts’ obiigations {o ensure equal educational opportunities fo
ELL students are usaful in informing districts and schools about identifying and serving these students under
fedaral law. According lo these palicy memoranda, school districts may not assign ELL students to special
education programs on the basis of critaria that maasure English language skills, and they cannot refuse to
provide altarnative language services and special education services to students who need both.

There is ciear legal guidance in identifying and making programmatic decisions about ELL students who fall
into one of two categorias

+« gified; ar

= aligibde for speclal education.

Guldelines for Gifted Education

In the identification of ELL students for giflted services, students must meet the criteria determined by the state,
school district or scheool  Gified students are gererally defined as those who are significantly discrepant fram
the narm in learming and/ar performance capability compared 1o-their age peers.

Studants who are gifted show up in all typés and categories of young people, regardiess of sex, race, ethnic or
cultural group, language, socio-economic status, or type of physical, emaotional, or learming disabilities.

In general, identification of students for a gifted program or for programming purposes involves both a
racognibion of the way or ways and the degree to which ndividual students are discrepant from the norm
rgenarally two or more standard measures or devigtions above the mean) and the determination of tha
educational need related fo the areals) of significant ability.

Siudants may possess extraordinary learming or performance abilites thal kave nothing 1o do with thair
English proficiency. Procedures used for Identifying students who are gifted should ba as bias-free and
culturally-fair as possible. These procedures must be designed to peint out or elicit student strengths and
ahilities, regardiess of language or dominant language use,

Genarally, assessments used in identfication should be administered in the language that gives the indvidual
sludant the grealest advantage for demonstrating exfracrdinary capability. Assessment of a student's
lingulstic abilty should be done in the student's dominant and most comfortable language.

Gifted studerts who are alsn ELL should receive programming servicas designed to develop their specific
area(s) of strength ar ability, conductad in the language that would give the student the greastest advantage for
aptimal fearning and performance. This dogs not preclude continuing English language instruction and
developing proficiency in Englizh use; developing English peoficiency should complemant and supplament, nat
substitute for, the development of the student's significant strengths and abilities.

The time spent in the developmeant of English proficiency should not take precadence over appropriate
instruction and learring in the student's areas of strength and talent. For axample; a matharmatically gifted,
mon-English proficient student should receive advanced and accelarated mathamatics instruction and
oppartunities to parfiorm at oplimal levels. The language of instruection should sarve the oplimal development
af the student's mathematics ahility. The student should spend as much gueality time in high-level mathamatics
learning and production as would a highly Erglish proficient, mathematically gifted studant

In summary, for defermining sirength-based programming needs and for maasuring students” knowledge and
skill development as a result of appropriate instruckion, assessment procedures for gifted ELL sludents should:
o  ulilize bias-fres, culturally-fair tests specific to ability ereas with qualifying criteria being examined fo
ensure ELL students are nol syslematically screanad-out,
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« accommodate the language thal i most comforiable and efficient for the ELL students’ learning
abiklies
include or be cast in a culturai context that emphasires diversity;
=  utilize the observation of sludents in leamming and performance situations where English praficlancy is
not a requirement for optimal learning results or padormance; and
= include performance judging criteria that are sansitive lo the students' native language and/or cultural
nuances, including adopting alternate qualifying criteria such as testing in the native language, non-
verbal lesling, and ulilizing recommendations from leachers, parents, counselors, and students,
Instructiznal personnel who work with ELL gifted students should have training in gifted education and
poss2ss a high degree of content knowledge and skilis In the students' areas of learning strength or talent.
These parsonnel should also be able to communicate effectively in the students’ language which is maost

efficient and camfortable for learning. or they should be assisted by bilingual or multiingual translators to halp
@ssure student understanding.

The actual participation rates of ELL students in programs for the gified should be considered in determining
whether an equal opporfunity to participate has been eflectively addressed, Strategies should be identifiad for
increasing ELL student participation In these programs. Some examples might be to increase staff and parent
understanding of the participation criteria, encourage language program staff and parents to refine the critaria
using thelr knowledge about language acquisithon and assessment issues and how they might affect ELL
student success, and discuss equilable selection criterla with schoal and district decision makers.

Guidelines for Special Education

The major difference between gified student education and olher kinds of special education is that gifted
education generally focuses on accommeodations for and devalopment of students' significant strengths and
gbilites. In other kinds of special education programs, the focus may also include remediation or
compeansaton for student deficiencias, Imitations, weaknesses, or disabilities.

When ELL students are being considerad for special education, guidalines must be followed in order fo ensure
that ELL studenis receive the most appropriate educational services.  Proceduras include a parent checklist
assessment of the ELL student’s English language proficiency, and placement in a language Instruction
educational program which must be carried out for all ELL students. Informal consultation with general
educalion assistance teams, special education referral, special education identification processes, and
specalizad instruction and support is an important slep. Additional guidance is provided in Appendix B
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Section 6: Migrant Education Program

The Migrant Education Program (MEP) provides advocacy and support sesrvices for the children of migratory
agriculiural workers and fishermen  Migratory workers are people who move their families across school
district boundaries (o see¥ o to oblain temparary or seasanal wark in 2n agricuitural or fishing activily,
Agricultural activity refers to any activity directly related lo the production of or processing of crops, poultry,
livestock cultivation or harvesting of trees, or fo fish farms. Fishing activity refers to any activity directly ralated
ta the catching or processing of fish or shelifish for initial commercial sale

The genaral purposa of the MEF s o ensure that children of migrant workers have access fo the same free,
appropriate public education, incleding public preschaal, pravided fo other children. To achieve this purpose,
the MEP helps state and local education agencies remove barriers to fhe schaol enroliment. sttendance, and

achievemant of migrant children, Although many migrant families are language minorities, it is imporiant to
remember that many are nat,

The MEF was establshad in 1866 by the United States Department of Education to support state programs in
mieeting the complex educationa! needs of migrant students and to faciftate interstale coordination of services
Fedarally supported schoo| year and summer programs have played an impaortant rofe in improving
educational apportunities for migrant studenis; however, migrant chitdren continue to experience high drop-out
rates, low achievemant levels, and slow progress through school  The reauthorization of the MEF under the
MCLE s improving the delivery of services to migrant students.

In arder to provide serices to migrant childran, states must first identify them. Unforlunately, sinca migrant
warkers and thelr familes often move across siate and aven natianal boundarias, i1 is difficult 1o know tha
exdct number of migrant childran In a stale at any tima, GCounting migrant children is further complicated by
differing Identification and record-keaping practices within differant states

Since the family's migration i not patterned around the traditional school year, migrant studants usually
erparience considerable disruptions in the continuity of their education. It is often difficull for migrant siodents
to accrus enough academic credit to stay at grade level with thelr non-migrant pears, |In migrant families,
chiidren can be expected to work In the fialds or o care for younger siblings when their parents are working.
Often, children as young as len years old can make a significant contribution to their family’s income by
working rather than attending school. This results in an increased level of absentesism and confributes 1o the
lewe graduation rate of aider MEP students. Fragquent mowves, adjusting to differing schoal systems, curmricula,
and social conditions, fate stasts of early exits during the schoal year, and problems with records and credil

transfefs are migration-related problems that contribute to low academic achievement and high drop-out rates
amang migrant students.

When tha MEP was reauthonized, its flaxibility greatly increased, Given that the needs of migrant students can
vary greatly among the states, the federal government has adoptad programs that allow states 1o address the
needs of the students they sarve. The government allocates funds fo state education agencies based on the
number of migrant students residing within the state. Advocacy and support senvices 1o mgrant studenis are
provided in programs. that are designed and administered at the state and local ievels. State education
agencies can also use federal funds to improve coordination of educational services to migrant siuden!s
batweean states. Eligibla migrant students may also benefit from federst funds that support state pragrams for
ather targed groups, such as Title |, Title Ill, or special education. In addition to providing funding for services

and leadership, the federal governmenl is also charged with facilitating the transfer of migrant students' health
and school records.

MCLE incorparates several impartant fealures with regard to migrant students that are aimed at focusing
limited federal funds on the neadwmest students. This legisiation;

= specified that prority shall be given 1o migratory children who arme faifing, or most at fsk of failing, o mest
the stale’s challenging content and performance standards_ and whose education has been interrupled
during the regular school yaar,

= [acllitzled the targeting of funds by redefining the eligibility for MEP to include only students who had
undergone a migratory mave within the previous three years. as opposed to the previcus threshoid of six
yaars,

= extended sligibility o youth who are also independent migrant workers!



= erminated the confract for the centralized Migrant Student Record Transfer System, and

« required the USDOE to sesk recommeandations far Improving the ability of schools and districts to [dentify
students and transier records.

State responsibifities that specifically relate to the aducation of migrant students include:

idantification and recruitment,

needs assessmant,

transfer of records and crediis,

compensztory services for interruptions in schooling, and

counseling and other services to help overcome social isolation, and coordination with ather programs.

When the educational needs of migrant students are comparable to those of non-migrant Title | students, the
law states that migrant students shouid be served using general Titte | allocations. These services may
Include:

increased amount and quality of leaming tme through extended school day or schoal year programs,
praschoal ard early childhood education,

Head Start ! Evan Start programs,

vocational and academic programs,

counsaling and mentoring,

paranial invalvemnent,

supplementary assistance for students not meeting standards,

college and career awarenass, preparation, and raining,

schoolo-work transition, and

parinerships with business.

" & @ & & & & & & @
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Section 7: Language Development and Second Language Acquisition

A distinction can ba made batween first fanguage developmeant and second anguage acquisiion to sat the
loundation for leamer-centered nstructional siratégies for ELL students: However, regardiess of whethera
firzt or second fangueage s being learmed, there are five principies that apply, These are:

1. language i kmarned by using tanguage;

2. the focus of language learning 8 meaning and function (not form);

1. language lsarning is non-anxious, personally imporiant. and concretely-based;

4, language iz self-directed, not segmented or sequenced; and

5. ke conditions necassary for language learning are essentially ihe same for all childran
These principles support bast practices for facilitating language learning. In the same way that children learn
to read by reading and to wiite by writing, they learn language by using language. Though the rate of

developmaent is differant for all childran, the conditions necessary for lzarning language are essentially the
same,

First Language Development

Key cancepls and thearles have been put forih by Brown (1973), Chomeky (1886}, and Piaget {1970} on how
language is developad (hraugh an internal proceas whereby humans innately create words and senfences.
Language rules are ganerated as individuals move through developmental stages of language — each at their
awn rale. |n Crain (1980), Chomsky posils 1hal as we créale, compreéhend, and transform seniences by
inuitively waorking on two levels: the deep structure and the surface structure of language. The surface

siructurs rafers 1o the way words or sounds are pul together while the deep siructure refers to the meaning
that the words of sounds are meant to communicate

Mast theosists agree that language is related to thinking and reguires the development of concrate aperations.
As the first language is developed, children need to hear it spoken and, through good models, will master
language without any special program of instruction. While some believe that teaching language makes
children more censcious of their language, # is widely sccepled that since children indepandently masler an
intricate system of grammatical ruies, that their independent and intuttive efforts should be respacted and not
undermined through attempts lo teach abstract rules of grammar. In spite of the beliefs aboul how language is
hest developed, four essantal interactions are key to language learming .and development.

1. exposure 10 language:;

2. imHation;

4. pracice in a non-threatening envecnment, and

4. reinforcamant.

The next section discusses the acquisition of a second language. In working with ELL students to facilitate
their leaming, & number of prominent researchers (Clay, 1891, Cummins, 1981; Peregay, 1891) support tha
baliaf that the first language (L1) offers the best entry into literacy by praviding a cognitive and academic
foundation for proficiency in tha sacond language (L2).

Acquiring a Second Language
Children can best acquire a second language in much the sama way that they learn a first language. They
aoquire the language as they struggle 1o communicate and make sense of thelr world. This process is

campounded, however, because second language learners need to use the new language to leam subject
mattar, interact socially, and achieve academically,

Frashan (19827 suggesis that during the eariy stages of leaming a second language, students need o haar
massages they understand, but they do not actually need to produce language right away, They nead (o
axparienca what he calls a "silent period.” Most ESL teachers agree that ELL students seem to leam English
more quickly when teachers use pictures, gestures, manipulatives, and other means to make English
comprahensible, while at the same time reducing the stress of high expectations associated with studant
production of the new language.

Thie Acquizition-Leaming Hypothesis posited by Krashen (1982) suggests that a new languags is scquired
subconsciously as it is used for various purposes. For instance, if a student neads to know how to order pizza,
he or she acquires the vocabulary nesded fo accomplish this task. By using language for real purposes,
students acquire it naturaily and purposefully, For older students, language can be acquired as thay read and
write, as well as through listening and speaking, People acguire lznguage as they attempt to understand any
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oral-and wrltten messages they recsive. These messages provide comprehensiole input that eventually leads
o the output of speaking and Wwriting.

Students acquire a second language through exploration of verbal expression that increases as confidence
and knowiedge ana gained through trial and error. Krashen (1282) defines the following stages of language for
seocond ianguage iearnars bul acknowledgas that sinoe language acguisition is an ongoing process, the
lznguage periods may overlap and growth may cccur &t different rates,

Period 1. Silent Period - ELL studenis do not verbally respond to communication im L2, although there is
receptve processing. The student should be acively inciuded n all class activities but not forced 1o speak
Teachers should give students this period of L2 acquisition sufficiant time and clues to encourage
participation. Students are likaly to respond bast through non-verbal inferaction with peers, being included in
general activiies and gamas; and interacting with manipulatives, pictures, audiovisusals, and "hands-on”
materiaiz. As sludents progress through this period, they will provide one-word verbal responsas
Characieriztics of sludents in tha Silent Perod are that they:

s are verbally unrezponsive advancing, Io one-word respanses;
are hasitant, oflen confused and unsurs;
Indicate comprehensian nonverbally;
deveiop lstaning skills and
associate sound with meaning.

Period 2. Early Production Peried = During this period, ELL students bagin to respond verbally, using one or
two words, and develop the ability to extract meaning from utterances directed to tham. They continus to
dealop listening skills and build up & large recognition vocabulary, As they progress through the period, two

of thraa words may be grouped together in short phrases to express an idea, Characteristics of students in
the Early Production Period are that they:

= relate words 1o their environment,

demaonsirate improved comprehansion skills,

grasp main keas without understanding ail the paris,

focus on key words and contextual clues; and

use one word vesbal responsas, advancing 1o groupings of two or thres words,

Perod 3. Speech Emergence Patiod - In this period, ELL students begin to respond in simple sentences if
trey are comfortabla with the school sifuation and epgaged in activities in which they receive large amounis of
comprehensible input.  All altampls ta communicate (e, gestures, affentiveness, following directions) should
be warmly received and encouraged. It is especially impartant that neither the instructor nor the students
make fun of or discourage ELL students' atlempts at speech  Characteristics of studenis in the Speach
Emergence Period are that they!

» produce words that they have heard many fimes and understood, but the words may be

mispronaunced,
& commif cmission ermors; and
# produce whal is heard, such as common nouns, verbs, and adjectives.

Perod 4. Intermadiate Fluency Period — In this period, students gradually make the transition to more
elaborate speech so that stock phrases with continued good, comprehensible input generate sentences. The
best strategies for students in this pariod are fo give more comprehensible input. to develop and extend
recognition voecabulary, and to give them a chance o produce language in comfortable sifuations
Charactenstics of students in the Intermadiate Fluency Period are that they:

+ commit more erors as iheir utlerances bacome more compax;

= have not yet mastered grammar because concentrating on grammatical elements is counterpraductive

al this period of langusge development; and
= axhibit axténsive vecabulary development

Period 5. Advanced Fluency Pericd — During this perlod of languags development, students begin to engage
in mon-cugd conversation and produce connected narrative. This is gppropriste timing for some grammar
instruction, focusing on idiomatlc expressions and reading comprehension skills, Desirable activities include
those designed to develop higher lavets of thinking, vocabutary skilis, and cognitive skilis, especiaily in reading
and writing. Charactenstics of students in tha Advanced Fluancy Perlod ara that they:

» can interact extensively with netive English speakers;
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commit fewsr errors in grammar,
particlpate in transiticnal English reading programs,
confinue 1o need axtensiva vocabulary devetopment in English after having had opportunities to
devalop L1 literacy. although many of their reading skills transfer from one language o anather; and

» may shll b functioning in @ basic interparsonal language praficiency level and, while exhibiting a level
of comprehanslon that is high, may not be advanced énough for academic classtoom language.

Language Use

Cumming (1%80) posits a framework relatad to language use in which he describes the difference batween
language nat is used for basic =ocial interaction and language that |s used for academic purposes, Basic
Interpersonal Communication Skills (BICS) refers to language skilts neaded for social conversation purposes,
whereas Cognitive Academic Language Proficiency (CALP) refars to farmal language skills used for academic
learning, It generally takes ELL students up to five years o acquire sufficient BICS necessary to participate in
spantanecus conversation (Cumming, 1874). Uscally, ELL students take from seven fo ten years o develop
CALP and become cognitively proficient in the second language (Thomas and Caliier, 1995)

Language Acquigition Classrooms

ELL students often experience limited success In English-only classroom sltuations. Many educators believe
that this is the diract result of the conditions inherant in the model that has been used in the schools for
generations wharaby the teacher is the "sourcs of all knowledgs,” and the students are passive recipients of
that knowledge ELL students, as well as many other students in the schoal system, frequently do not
succeed In tha traditional classrooms that are not effective In praomoting language acquisition

Language acquisition classrooms ars nonfraditional classrooms designed to promate the acquisition of
language. They advocate an integrafive and interactive model of teaching based on current research and
promota continual language development for students who are progressing in thelr fitst lznguage, as well as
for those who are acquiring a second [anguage. Teachers and studenis see thamselves as partners in
learming 1o use authentic communication in small, heterogeneous groups,

Language acquisition classrooms are student-centered, celebrating the value and podential of all students.
The strengths and interests of each child are esteemed along with respect for all cultures and languages.
Within a non-threatening and noncompetitive environmant, teachars 1aka full responsibility far providing
comprehansibie input to all students regardless of their language. In this infarmal, rich, and literats
environment, all stedents can succeed. The Arizona Departiment of Education (1982) compiled a st of
characteristics of the language curriculum in language acquisition classrooms. These include:

a simultaneous Integration of listening, speaking, reading, and writing skils;

giving students sufficient time to ga through the language process;

the use of natural language for real communication purposes,

camprehension of meaning as the goal of all language activities;

a variaty of highly motivating activities using culturally relevant materials:

language developmenl and conlent a5 a dual curriculum;

curricuium organized around a them,

students reading and being read to every day;

students wriing every day, and

facilitating kearning, not remediating.

Teachess in a language acquisibon classroom are faclitators of language learning while madeling language,
attitude, and ways to do things. They are aware of cultural differences bul do not stereclype. Informal
retationships with students occur as teachers accept all students wharever they are and build on their
strengths. It is impostant for teachers to adapt their own hng-uaga and the language of the classroom to the
ablity level of mach studant to help ensure comprehension.

An important note about the classroom environment relates to the concept of equal access o school programs
and lo aptimal physical environments that facilitate learning. Besl practice supports that oplimal learning
oceurs when the classraam climate and physical environment are comfortable in tarms of lemperature, space,
furniture, and freedom from distractions; where materiais are plentiful and aceessible, and when (hera are
appropriate choices, and when there s access fo technology, curmiculum, supplies, mataerials, and equipmant
o facilitate leaming. In other words, the classrooms in which ELL students are placed must be comparable 1o
those for all students. and the resources must be aquitable. Clearly, to mest-the test of equitability, ELL
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students should not be werking with tuors in noisy hallways, cramped storage rooms, or dl-equipped
ciassrooms. Furinermore, to meel high standards, ELL students should not be segregated from participating
in activiies in English-only classrooms, in honors classes, or in programs fer the gifted, nor shauld they
receive languags program services In facilities that are not conducive to optimal learning.
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Section B: Effective Instructional Strategies

A numper of siralegies and methods which expenence and research have demonsirated work best for
facilitaling the learming of ELL students are provided in this section.  Because students’ lsaming siyles,
interests. and levels of skifls and profickency are different. it is usually necessary to emplay differant
procedures to best meet the individual needs of Enghish language leamers, Regardless of the siralegies and
methods that are used, there are essential practices that provide a foundation for ELL student success. These

ara related to language instructon, clazsroom praciices, and the rights and responsibilites of students as
summarized balow.

= Areas of essential learming related to language include: understanding thoughis and rhetarical
patterns; istening with comprehension; speaking with clarity; reading for understanding; writing for
effectiveness; acquiring social and @cademic language, using mechanics including phanics, spefling,
grammar, and the semantic aspects of the second language; developing content area and technical
vocabuieny, idiomatic expressions, and commonty used phrases. and buidding nofe taking and lest
faking skills.

s Classroom skifls and stral2gies include: expressing opinions and thaughis, seeking and interprating
feedhack, understanding strengths and capitalizing on those strengths, employing active leaming
strategias, working individually and cacperatively, asking lor help, and taking risks in learning and
l=nguage productson,

¥ The rights and responsibiliies of ELL students include: learning aboul attendance, discipline, and ail
cther schoopl and district polickes, leaming about grading, standards, and assessments; learning
grievance polcies and procedures; and iearning siralegies and knowledge for successiul interaction
both within the classroom and school cultures and within the larger society

The methads by which educators can best facilitate leaming for the expanding number of ELL students in their
clagsrooms are often very specific to individugl teachers and to the ciimate and culture of the school. Many
educatars are skilled in succassfully communicating confent, modeling learnar-centerad strategies, and
mativating those students acaiuiring a second language (o be seff-reliant leamers. While these succassiul
teachers may or may not speak the first language of the student, they share several imporiant qualiies,

Firs1, they have high expectations for their students with organzational and educational structuras that support
their studenis. Secondly, thiey are able 1o marshal the human and technaological resources 1o faciiiate
learning, Mext, they establish and maintain a safe, dynamic, interactive, print-rich classroom emnaronment in

which stedenis can work in smatl cooperative groups with peers, independentiy, and with adulis. Finaily, thay
have a commitment o their own profeszional development

In cansidering effective instruction, strategies for ELL student success can be clusterad in the areas of survival
skills — what to do when the student first enters the school or classroom — and instructional strategies — how to
maodify teaching to accommodate the needs of linguistically dverse lsamers. Clearly, increasing educatars’

capacifies in these areas requires targeted staff devalopment that allows for modaling, practice, and raflaction.

Increased capacity should be direcied not only at the individual teacher, but also at the antine school and
destricl

Survival Skills

Whan new stedants who are limited in English proficiency amrive at the office, schoaols shouid have procedures
in place to make the students’ first experience a positive one. Schools that have neither bilingual programs in

place nor staff who are bilingual and can assist students in making the inilial adjustmeant have an even greater
nead to plan ahead to faciiitale ELL stedent success,

This gection on Survigl Skills offers some suggestions for helping teachers who do nof speak the siedent's
hame language overcome the initial hurdles that oocur in basic communication. These suggestions can assis!
teachers when the aclivities and plans that have always worked no longer work or when they become
frustrated by their inability 1o be undersload, reluctant to accapt responsibilities for ELL students' achievement,

and eager to relegate instructional duties 1o ESL teachers, language tutors, andfor suppori siaff who are
bilingual,
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Toappropriately welcome ELL students and halp make their classrooms inviting, teechers must help
students develop a sensa of belonging by modeling for the entire ciass how to value and calebrate
diversily -Suggestions for classroom teachers’ survival and success fallow,

Welcome the student with & smile and a warm greeting. Remember it s how you say what you
say thal ofien carmes the greates! impact. Using paraprofassionals, voluntesrs, ar othar studenis in
the classsoom, let the student know that he or she is an important part of the class with semething
unique to contribute. Ask guestions abaut the student’s background, experiences, and preferences,
Find things that the student has in common with athers In the class — something as simple a5 the
commonality of wearing the same color shoes or jacket. Demonstrate to the class how thay should
walcome new students and help make them feal comfortable in the classroom.

Establish a "Welcome" Program. As a class project, prepare lo welcome new students with a
basket, bag. or backpack that contains educatonal materals. The “Welcome” giff could mcluda a
ciass dictionary with commaonly used words and phrases, school supplies; @ map of the school and the
areg; and ofher materiaks either donated or provided (hroegh fundraising,

Make a point of correctly pronouncing and learming the student’s name. Practice that student's
first and last names until you have them mastered. Remember, you anly have a couple of new words
to lzarm while the ELL student has thousands, Ask the student the name that he or she prefers,
Becausa & person’s name has great parsonal and emctional impact, don't shorten or chenge nemes
just to make it easier o pronounce,

Identify a classmate 1o serve as the student’s "language buddy.” Set up 3 volunieer program in
which you pravide structured training to students lo serve as “language buddies ® Training can include
the basxs of interpersonal communication, logistics of providing schaoal tours, and slrategies for
“simplifying” English,

Contact local universities as & resource. Often, universities can idantify sludenis who meght be
nterested in volunteering &s native language translators or tulors. Some avan award college credit for
communily service, Initially, it takes time to build these collaborative ties with universities and
integrate students into the ciassroom routing; however, It is wall wardh the investmeanl.

Find out all you can about the student. A student's history can be an important source of
infarmation to help you make instructional decsions, For example, has the studant been In schoal
before, how well can he or she read In the first language, what special achievements or honors have
been eamed, etc. are questions thal may need lo be asked Information about the student’s
language, culture, and home life can be daterminad by using an interpretar or parent valuntesr 1o help
you speak with the parents,

Set up a language learning center. Language sarning centers are places whers the second
language learnar can explore print materials, listen to tapes, and work with piclure voeabulary cards
Faor very new speakers of English, borrow materials for the canler from early elemeniary classrooms to
ansura that the vocabulary is nof foo difficull. Set up cassells tape recarders with blank tapes far
students 1o practice.

Provide direct, explicit ESL instruction, Takk to experts in your school or district to learn aboutl ESL
technigues such as thase discussed in this document. These technigues will be helpful to ensure that
new students have the opportunity 1o leam,

Label items In the classroom. Visusl cues ara helpful for new students to connect the spoken
language with specific English vocabutary. Mest students need visual cues in order io process spoken
words, especially when leaming a new language.

Be knowledgeable about the student’s culture. Maka the classraom “friendly” for new students,
Displaying posters and other memorabilia of whara the siudents are from will cenvey the message that
you are mierasied in them and their axperiences,

New students should begin the day with the class, Even though new students enrall at vanous
times throughout the day, the school should ask parents to have them return the naxt maming. This
avoids pulting the student in the embarrassing situation of Interrupting the class and having all the
other students focused on him or her.

Invite the ELL student to be the “class helper.” This position of impertance will give the student
confidence, a sense of belonging, and an [dentity within your class.

Instructional Strategies

To determing whather a district or school is operating a program for ELL students thal meals fedaral and state
requiremaents, decssion makers should consider whether the alternative instructional program and the
educational practices are recognized as sound by experts in the field or whether thay are considered a
iegitimate experimental sirategy. Parficular instructional strategies should be tailored to the local situation and
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io the needs of the ELL students that it serves. Knowing which strategies to use in a particular situation |5 a
key lo sucoess:

Providing Hative Language Instruction

The most powearful 2lternativa practice as repaorted by ressarchars and many successful teachers of ELL
studants |& nalive language instruction. This practice. often referred to as bilingual education, emphasizes the
development of eracy and fluency in the first language and in English, Mative language programs vary
consdarably, depending on the intensity of native language and English instruction and the degresa to which
ELL sludénts master content and achieve high standards. Typically, native language programs that foster

English and the native fanguage may be a full-day program or simply daily time (e.g.. one to two hours) that is
committed to native language support

Integrating Language and Content

All students respand to the use of multiple media, the enhancement of their thinking and questioning skills, and
ihe organization of msfruction around themes and interaction with materials and human resources. To praparns
for the integrated approach, Short (1981) recommends observing classrooms, callaborating with colleagues on
particular subjects or courses and the difficulties and demands that they may present for ELL students,
@xamining the content matenal, selecting a theme, identifying the cbiectives of (he unil, identifying key tarms
and words, laoking for appropriate text materials, and adapfing writien matariats.

Helping ELL Students Adjust to the Classroom

Shor (1891) recommends a number of practices to help ELL students adjust o the classroom situation

These include announcing the objectives and activities for each lesson to give students a context for their
work, devaloping and maintaining routines to help ELL students anticipate what will happen without relying
solely on language cues, lising and reviewing instructions step-by-step; providing frequent summations of the
salient points of the lesson; presenting infarmation in varied ways to reduce the reliance on language and
place the informalion in the contaxt that s mare comprahensible to stedents; and writing legibly as some
students have low levels of literacy, are unaccustomed to the Roman alphabet, or may have visugl
discrimination difficulties.

Using Multipla Instructional Strategies

Because ELL students have varied languags and skill levels, using multiple instructional strategies for mixed
adilty groupings s recommanded. Some examples of strategies include cooperative leaming in which
students are paired and grouped o provide support and o reduce the anxiety of independent ieaming; peer
tutoring in which students learn and share among themselves while the tegcher is feclitating the learning;
process writing thal afiows studants to begin with pre-writing activities, review key concepis together as a
group, and learn aboul language in a safe environment; and discovery learning and problem-based
learning that encourage students to Investigate topics and discover new information on their own with
guidance from the teachers. These technigues rely on teachers to arganize data as students identity a
prablem, hypothesze causes, design procedunes, and conduct research.

Checking Student Comprehension of Content

By using story strips and sentence sirips, setiing up dialogue [ournals and reading logs, using drama and role
piay, and checking comprehension with story summaries, ELL students will more successfully understand the
dasp meaning and nol meraly [nlarpret written and spaken English. The Language Experience Approach is
another way 1o check student comprahension of content. In this approach, students have a common
axperience such as a field trip or 2 visit to 3 community agency. After the experience, students dictate 1o the
teacher whal happened, work together to organize the written ideas, and make corrections as needed.

Adjusting Teaching Style

Developing a learmner-cantered approach fo teaching gives ELL students a greater opportunity to interact
meaningfully with educational materials as they acquira English and leam content materials. Suggestions for
adjusting leaching style include raducing “teacher talk” and increasing student talk and time when they are
engaged interactivaly with other students and with rescurce materials. Increasing the amount of time in which
guaestioning techniques are used is desirable, along with recognizing that students need time and space to ba
comfortable in producing English. It is also important o demonstrate good lenguage and learming models.

Feregoy and Boyle in Reading, Wiiting, and Laarming in ESL: A Resource Boak far K-12 Teachers (1836)
discuss dozens of classmoom praclices for ELL student instruction, A few of the strategias that they suggest
are fisted below, It should be noted that the suggestions 1o follow are methods, not programs of instruction.
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» Shellered Instruction — Teachers tailor instruction by adjusting the cognitive load, bul not the cognitive
lavel or grade-appropriateness of the content, This occurs through simplifying the vocabulary, using
visuals and gastures, and slowing down the speed of verbal speech to pravide access to cora

curriculum,

«  Group Work = ELL students are grouped {o interact with English language modets fo ccomplish a
group goal.

« Jigsaws — Students are responsibie for one anather's leaming and help ona ancther in Identifying
purposes and important concepts.

« Seaffolding — Sepport and assistance that are provided to ELL students permil them o mave from one
level of leasning lo anather with proper support and encouragement.

= Oral Discussion — & contaxt-embedded discourse such as show-and-tell occurs during which students
are motivated lo use oral language to describe objects or events of interest

= Improvisational Sign Language - Using a dictated story or well-known stary of interest, students create
gesiures to represent charactars and aclions to provide their peers with clues for understanding nan-
verbal language.

«  Response Groups— Through group work, students share writing with one another, cancentrata on
whal i good in writing, and help one. ancther improve,

« [ireclad Listening-Thinking Activity — This activity provides support by modeling how expariencad
raadars make pradictions while in the process of reading a passage. The teacher asks questions

about the story while students are reading to allow students to predict and summarize what they have
raad

White the number of instructional activities are endless, il is important fo remember the following s principles
far working with ELL students_as put forth by a national initiative on promoting excelience and ensuring
academic success (MCELA, 1996), Thase principles haip teachers in setting high expaciations and
chalfenging performance standards

Frincipls-1 EtLIa students are held to the same high expectations of learning established for all
studenis.

Principle 2. ELL students develop full receptive and productive proficiencies in English in the domains
of islening, speaking, reading, writing, and comprehension, consistent with expectations
for all studants,

Principle 3. ELL students are taught challenging content to enable them to meet performance
standards in all content areas, including reading and language arts, mathematics, social
studies, sclence, Ihe fine arts, and health and physical education, consistent with those for
all gludenis

Frincipls 4. ELL sludenis raceive instruction that builds on their previous education and cognitive
abilities and that reflects their language proficiency levels

Frincipla &, ELL students are avalualad with appropriate and valid assesaments that are aligned with
state and local standards and that take into account the language acquisition states and
cultural backgrounds of the students.

Principke &, The academic success of ELL students s a responsibility shared by all educators, the
family, and the community.

To support thasa principles as well as maintain the skills necessary to faciliiate the lsaming of ELL studants,
professional developmant s essental,
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Section 9: Professional Development

Withouwt a strong professional development component and approprialte mstructional materials, high standards
for gl students do not have a solid foundation, Professional development neads to-take several forms: pre-
senice education for teacher candidates during thair university preparation, In-service for new and veteran
teachers, and ongoing stafl development suppor that features first language development and second
language acquisition. awareness of issues related to the education and suncess of ELL studenis, and
instructional and support sirategies for modifying instruction in the content areas

High standards for the education of ELL students cannot exist without high standards for professional
deveiopment. To accomplish this, three Enporant activities should be underaken by school disiricis”

1. deveiop an ongoing professional development plan,
2. [locate rescurces for professional development and
3. evaluate and follow-up professional development activities

Years of in-service training have taught aducatlors that professional growth involves systematic planning rathar
than the one-shot, episodic in-service =essions that have characterized past efforis. Wood (1981) suggesis
that staff development be the totzlity of educational and personal experiences that contribiie toward becoming
more competent and satefied in an assigned professional role. The functions of staff development should be

in-service education, organizationat development, communication and coordination, lesdership. and
evaluaton,

Once the planning stage is underway, resources should be developed fo suppaort the school district's
prafessonal development plan. Resources might includa print and non-print materials, wvideotapes and
audiotapes, and computer- and technology-based resources; local, regional, and national staff development
appartunities. resources available fram the community, thraugh siate or federal agencies, and through regional
consorta; and institutions of higher education, bbraries, and school resources.

Evaluating and following-up professional development is crtical to the datermination of its success, Assessing
the progress of each individual toward his ar her professionzl development goals and objsctives s impariant
Self-zssessment should be augmented with peer reviews and other means for evaluating of professional
gevelnpmeant success,

If it is worth the time o ptan-and deliver professional development, it is well worth the time 1o evaluate its
effectiveness, Depending on the nature of the professional development, evalustions are done in a vanely of
ways., Btafl can use joumnals to document the procedures they are implementing and (o record their refiections
an what worked and why and what didn't work and why not. Also, open-ended surveys that ask guestions
about the effectiveness of professional development provide school district planners with important feedback
about the experiences,

Professional development should focus an building the competancy of stalf members thal sarve ELL sludenis
The varied professional devalopmen! needs of district and school bullding-lavel administralors, school board
members, content area classroom eachars, paraprofezsionals, special education stafl, school peychologisis,
spaech and language therapists, blingual and migranl education staff, ELL teachers and tutors, and other

instreztional and support staff can be met though simultanesus and muitiple professional development
intervantions.



Section 10: Parental Notification

Statutory Requirements for Parents of English Language Learners

Undar Title | and Title Il Parental Notification reguirements, a school, no tater than thirly {30} days afler the
beginning of the schaal yagr, must inform the parent or parents of an ELL student that thair child has been
identified for participation In a language instruction educational program. If a chidd has nol been idantified as
ELL prior to the baginning of the school year, then the parenis must be notified within lwo weeks of the child’s
placement in a language instruction educational program. [Statutory Authority: Mo Child Left Behind Act of
2001, Title |, Part A, Sec. 1112 (g)(1}{A), Title Il, Part C, Sec. 3302, and Title X, Par A, Sec. 9101].

The nofification must include the following information:

*  Why the child was identified as LEP and why the child needs to be placed in a language instructional

education program that will assist the chitd o develop &nd attain English proficiency and mest state
standards.

= The child's faval of English praficiency, how such level was ggsessed, and the child's academic level,

= The method of instruction that will be used to serve the child, ncluding a description of othar methods
of instruction availabie and how those methods differ in content, instructional goals and the use of
English and & native language, if applicable

= How the program will meet the specific needs of the child in attaining English proficiency and meeting
state standards;

+ The pragram's exit requirements, the expected rate of ransilion into a classroom not failored for ELL
students, and in the case of high schoal students, the axpected rate of graduation,

= How tha instructional program will meet the objectives of an individualized education ptan (IEP) for an
ELL child with a disabiity.

» \Written guldance on the rights of parents to have their child immediataly removed from a program
upon their request, the options that the parents have to refuse to ennoll thair child in a particular
program or 1o choose anothar program or method of instrection. if available, and how parents will be
provided assistanca in selecting the best program fo serve their child.

According to Title | and Title |11, if 2 school fails to make progress in meeting the state's annual measurable

achievement objects (AMAOs), then the school must separately inform the parents of an LEP chiid of the
school's faflure no later than thirty (30} days after the failure ooours

& schoal recelving federal funds, including Titte | and Title |1, must imptament an effective means of cutreach
to parents of ELL children. Outreach to parents mus! Include information on how parents can become
invalved in the education of their children and how they can actively participate in helping thetr children learm
English, achieve high levels m the core ecademic courses and meal stale standards. Also, outreach must
include regutar meetings for parents and notices of such meetings so that parants have the opporunity o
provide suggestions and recommendations.

All information must ba provided to the parents of an ELL child in an understandable and uniform format and,
to the extent practicable, in a language that the parent can understand. A child cannot be admitted or

excluded from participating in a federally assisted education program on the basis of a surname or language-
minoeity status.
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Praviding infocemation to parents with bmited English proficiency, “to the extent practcable.” ina language
parents can undersiand means that, whenever prachcable, written transiations of printed information must be
provided to parenis with limited English proficiency in a language they understand. However, If writien
trensialions are not practicabiz, it is praciicable o provide information to Emited Englizh proficient parants
crally in a tanguage they understand. SEAs and LEAs have flexibility in determining what mix of oral and
written transiation services may be necessary and reasonahia for communicating the required information to
parants with kmited English proficiency

In the case of a child with-a dsability who is in 8 language mstruction educational program, parents must be
niotified, not later than 30 days after the beginning of the school year, af haw the language instriction
educational program meets the obhjectives of the child's |IEP under IDEA or the child's individualized serices
under Section 504,

Lizeful resources regarding parental notification and invobvement may be located wia the Web at

» hitp:ifwww.ncrel.orglsdrsfareas/palcont.htm.  This site is for the North Central Regional
Educationat Laboratory — Critical lssues on Family and Community

v hittpifererasncplaorgl, This sia i for the Mational Coaliton for Parent Involvemant in Education,

= http:iteww . ncela.gwu.edu/declarationsfrights/main_content.himl. This is the U.5. Department of
Education's site for the parenis’ Declaraton of Righis, provided in English and Spanish



Section 11: Teacher Quality
Teacher Quality - Licensure and Language Fluency

While Title 1ll does not mandate specific licensure réquirameants for teachers of English language leamers,
other pravisions of the Mo Child Left Behind Act do address these issues, howaver, and LEAs are required to
abide by Mississippi's regulations for highly qualifiad teachers, as well as the ragulations for paraprofessionsis
and assistant teachers. According 1o highly gualified teacher regulations, non-licensad educational parsonnel
shouid not provide instruction to English language learners in “core academic subjects.
=  According to No Child Left Behind (MCLB), Tithe 1l Secbon 3116 (¢}, each LEA racelving Title 11|
funds shall . [ensure] that all teachers in any language instructcn educational program for LEP
chlidren .. be fluent in Englizh and any other larguage used for instruction, incleding having written
and oral commanication skilis: According to Title [, "leachesr” rafers o educational personnel wiho
provide services (o LEP students. Educational personne! includes, bul s not limited o, classroom
teachers, paraprofessionals, assistan! teachers, lwlors, Instructional voluntsers, afc.

« According to the Mississippi Department of Education, Office of Educator Licensure, “teacher” refers (o
elementary schood teachers (K-6) and to middie {7-8) and secondary school feachers (9-12) of “cora
academic subjects” as defined in NCLB 1o be "English, reading or language arts. mathamatics,
sciance, foreign languages, civics and govermment, economics, aris, history, and geography,” The
NCLEB definition is not applicable to teachers of non-soademic core subject areas

» The Mississippi Dapartment of Education has designated thal middie grades will include grades 7-8, at
& ML,

« Teachers with & K-8 cense are “highly gualified” to teach grades K-6 regardless of the classroom
canfiguratiam,

= Teachers who teach grades 7-12 will be required to have an endorsement in the core academic
subject that the teacher teaches to be considered "highly qualified.”

= Teachers of nor-academic core subject areas providing services in any language instruction
educational program for English language learners, including immigrant children and youth, should be
fluant in English and any other language usad for instruction, including having written and oral
communicaton skills

= Non-licensed education personnel, such as paraprofessionals and assistant teachers, should be fluent
in Engfish and any other language used for insiruction, including having wrillen and oral
cammunication skills

= - nnel, such as paraprofessionals sista ch g
nguage ars in "core academic subjects.” should
struction : glish language learmers to achieve Englis

language Emfit:gnﬂ.
Teacher Quality — Professional Development

According to NCLB, Title I, Part A, Sections 3115 (c)(2), 3118 (c), 3131, LEAs which recelve Titla 1l funds
are required to uee those funds to provide high-guality professional development to educational personnal,
Including classroom teachers, paraprofessionals, and tutors, which provide instruction to LEP students,
Professional development activities must be designed to improve the instruction and assessmant of LEP
stisdants 1o enhance the ability of educational persennel o understand and use curmcula, assessmant
measures, and instruction sirategies for ELL students, These activities must be based on sclantifically based
research demonsirating effectiveness in increasing children's English proficiency or substantially increasing
the subject matter knawlédge, teaching knowledge, and teaching skills of educational personnel, Professional

developmant aclivities musl also be of sufficient intensity and duration to have a pogitive and lasting impact on
parsonnal’s parfarmance in the classroom
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Glossary

Commaon Acronyms

BICS Basic Interpersonal Communicative Skilts

CaLP Cognitive Academic Language Proficiency

CRT Critarion-referanced Test

EEOA Equal Educational Oppartunities Act

ELD English Language Development

ELL Enghish Languege Laamer

ELPT Harcourt Stanford English Language Proficiency Test

ESEA Elementary and Secondary Education Act

ESL English &5 a2 Second Languags

FEP Fleent (or fully} English Proficient

IEP Individualized Education Plan {or Program)

LAD Larguage Acquisition Devica

LEP Limitad English Praficient

MCT Mississippi Curriculum Test

MDE Mississippi Depariment of Education

NCELA  Mational Clearinghouse far English Language Acguisition and Language Instruction
Educational Programs

NCLB Mo Child Left Bahind Act of 2001

HEP Mon-English Proficient

HRT Morm-refarenced Tast

OCR Offica for Civil Rights

OELA Office of English Language Acquisition

SEA Stale Education Agancy

SET Student Evaluation Team

TPR Total Physical Response

UsSDOE Linited States Depariment of Education

Common Tarms

Accommodation: Adapling language (spoken or written} ta make it mare understandable 1o secand
language learmers. In assessmen!, accommaodations may be made to the presentation, response method,
satting, or timing/schaduling of the assessment.

Additive Model / Common Undarlying Praficiency: The theory that states that both acquisition of first and
second languages can cantribiute fo underlying language proficiency, Experiences with both languages,
according to Cummins, promota the development of the proficiency undertying both languages.

Aftective Filter: The affective filter is a screan of emation that can block language acquisition or learning. A

high affective filter keeps the users from learning by being oo embarrassed or foo salf-conscious 1o take fsks
during communicatlive exchanges,
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Alternative Assessment; Assessment that iz differant from a tradiional paper-and-pencil test. This type of
assessmaent usually examines how well a student can perform a reallstic sk

Audio-lingual method {Skinner, Lado and others): Won-communicative approach to the teaching of
language that mvolves heavy use of mimicry, imitation and drill

Basic Interpersonal Communication Skills (BICS): The language ability required for face-to-face
cammunication whare inguistic interactions are embedded in 8 situational context

Bicultural: ldentifying with the cullurés of two different language groups. To be bicultural Is not necessarily
the same as being bikingual, and vice-versa (Baker, 2000),

Bilingual Education Act: Enacted in Congress in 19588 as Title VIl of the Elementary and Secondary
Education Act (ESEA) of 1965 as amended. It established a discretionary competitive grant program to fund
bilimgual education programs for economically disadvantagad language minarity students, in recognition of the
unique aducational disadvantages faced by non-English speaking students. The Act was reauthorized in
1874, 1578, 1084, 1988, 1924, and 2001 Each reauthorization brought changss in the types of bilingual
educalion programs that could receive federal grants (Crawford, 1995; Baker, 2001), Under the No Child Left
Behind Act of 2001, farmer Tille VIl programs are now subsumed under Tithe |1l: Language Instruction for
Limited English Proficient and Immigrant Studants,

Biliteracy: The ability to effectivaly communicate or understand thoughts and ideas through two languages”
grammatical systams and vocabulary, using their written symbols.

Bilingualism: Defining bilinguaksm ks problamatic since individuals with varying bilingual characterstics may
be classified as bilingual. One approach is o recognize various categories of bilingualism such as bifingual
ability through the determination of bilingual proficiency that includes consideration of the four language
dimensians: [istening, speaking, reading, and writing.

Bilingual Education: An educational program in which {wo languages are used o provide content matter
instruction. Az with the term bilinguatism, bitingual education is "a simpls label for a complex phenomenon.”
An important distinction is between those programs that use and promote two fanguages and those where
bilingual children are presant, but bilingualism is not fostersd in the curriculum (Baker & Jones, 1608),

Cognitive Academic Language Proficiency (CALP): The language ability required for academic
achievement In a context-reduced environment such as classroom lectures and textoook reading assignments.

Carnegie Unit: A standard measure of high schoal work indicating the minimum amount of time that
instruchon in & subject has been provided. Awarding of one Camegée unit indicates that & minimum of 140
howts of instruction has been provided in regular and laboratory classes over a school year, awarding of %
Caregie unit indicates that a minimum of 70 hours has been provided.

Castafieda v. Pickard; On June 23, 1981, the Fifth Circuit Court issued a decision that is the seminal posi-
Lau decision conceming education of language minonty students, The case established & thres-pari test o
evaluate the adequacy of a district's program for ELL students: (1) is the program based on an educational
theory recognized as sound by some experis in the field or is considered by experis as a legitimate
experimental stratagy, (2} are the programs and practices, including resources and personnel, reasonably
calculated to Implament this theory effectively, and (3} does the school district evaluate its programs and make
adjustments whare needed to ansurs language barriers are actually being svercome? [548 F.2d 989 (5™ Cir
1881)].

Cognitive Academic Language Learning Approach (CALLA): Instructional approach that provides explicit
teaching of learning siralegies within academic subject areas. Stratagies are divided into three major
charactenstics: meta cognitive (planning, seff-monitoring, classifying efc.), cognitive (note taking,

summanizing, making Inferances ele ), and sacial - affective (asking questions, cooperative i2aming, peer
tutoring, ete. ).

Cognitive Academic Language Proficlency (CALP) Tha typa of abstract language needed for acedemic
success. This may take from five 1o saven yvears 1o devalop,

Communicative Approaches: Teaching approach whare negotiation for meaning & critical.
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Comprehensible Input; Input + 1, instruction that is just above the studant’s ability; instructional level

Culture Shock Cycle: Euphoria, during this inifial phase the student will experience a period of excilement
over the newness of tha surroundings, Culture shock, refers 1o the symptoms ranging from mild irritability to
deep psychological panic and crisis, Anomie, a stage of gradual, tentative and vacillating recovery, Soma
problems of the acculturation pracess are solved while other inger. Individuals becoma mare empathic with
other persons in the second culture and more accepting of the new surroundings. It is also described as
homelessness in that individuals do not feel bound to the native culture nor fully adapted to the sacond one.
Assimiiation, this stage represents near or full recovery as shown by acceptance of the new culture and sall-
confidence in the “new” person who has developed in the new cultura

Cultural Diversity: Understanding that students come from a variety of athnic, geaographic, econamic and

refigious backgrounds and how these diverse cultural andior academic backgrounds impact the instructional
pracass

Dominant Language: The lznguage with which the speaker has greater proficiency andior uses most often

English Language Learner (ELL): The language in the No Child La®t Behind Act of 2001 Identifies language
minanty students as limited English proficient students or LEPs. However, tha Mississippl Depariment of
Education fallows the suggestion of the National Research Council with the identification of these students as
English [anguags leamers or ELLs since this term highlighis the positive aspect of the English language
acquisition process. The terms for ELL &nd LEP may be used interchangeably,

According to Title [l of the No Child Left Behind Agt of 2001. &n English language learner is and mdividual

(A} who -
# is.aged 3 througn 21;
* was not born m the United States or whose native language is a language other than English and
comes from an environment whare a language other than English s dominant; or
= |s aNatve American or Alaska Native or who is a native resident of the outlying areas and comes from
an environmeant where a tlanguage oiher than Englizh has had a significant impact on such individual's
level of English language proficiency; or
» | migratory and whose native language is olher than English and comes from an environmen! where
a language otfher than English is dominant; and
(B} who -
#* has sufficient dlfﬁr:utt? speaking, reading, writing, or understanding the English language and whose
difficulties may deny such individual the opportunity 1o learn successiully in classrooms where the
language of instruction is English or 1o participate fully in our soclety,

Englizh as a Forelgn Language (EFL): An educafional approach in which non-native English speaking
students are leaming English but do not reside in a country whera English s a primary language.

English as a Second Language (ESL): An educationzl approach in which ELL students are instructed in the
usa of the English language  Instruction is based on special curricula that typically involve littke or no use of
the native ianguage and is usually taught during specific schoaol periods. For the rest of the schoaol day,
students may be placed in mainstream classroams, an Immersion program, or a bilingual program

Equal Education Opportunities Act of 1974: This civll rights statute prohiblts states from denying equal
educational opporiunity to an imdividual en account of his ar hier race, calor, sex. or national origin. The statute
specifically prohibits states from denying egual educational opportunity by the failure of an educational sgency
to take appropriate action to overcome language barriers that impede equal participation by its students in its
instruclional pragrams. [20 U.5.C, §1203{0).

Gifted Program: Special program for academically tatented students

Grammar Translation Method: A non-communicatve approach that relles heavily on reading and
ranslation, mastery of grammiztical rules and accurate wiling.
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Home Language Survey (HLS): Form completed by parentsiguardians that gives information about a
student's language background. Musl ba an file for every ELL student,

Humanistic Approach: Communicative approach that fecuses on the whole learnar, staris with the individual
then expands to group and includes music, arl, and physical activity

Immaersion: A general term for an ELL teaching approach thal does not use the student's nafive language.

Immigrant Child: According to Title Hll of the No Child Left Behind Act of 2001, an immigrant child 15 an
individual who;

{A) is aged 3 through 21;
(B} was not born imany State; and

{C) has not been attending cne or mara schaools in any one or more States for more than thres (3} fuil
Academic years:

Informed Parental Consent: The parmission of a parent 1a enroll thair ghild in &n ELL program, or the refusal

b allcow their child to enroll in such a program, after the parent is provided effective notice of the educational
options and the districl's educaticnal recommendation,

Interprater: A persan who ransiates orally from ona language o anather

Interventions: All studenis are enfitied to appropriate instructional Interventions. Interventions may include
alternative strategies and assessmenis and additional ime to learn the curficulum. Interventions provide
additonal opportunities for students to master the curriculum.  They differ from modifications since
interventions do nat include changing or deleting objectives in the curriculum.  ESL classes are appropriate
instructional interventions for ELL students. Core content courses delivered through a shelfered approach are
also appropriate interventons for ELL shidents.

Itimerant Toachar; A teacher who fravels between schools to serve students at those schools,
L1: The first language that-a person acquires; also referred to as the natlve language
L2: The second language that & person acquires.

Language Acquisition Device (LAD): The hypothesized “devica" in the brain that aflows humans to
aquire language

Language Acquisition Theory (Krashen and others): Theary in which the acquisition and learning of the L2
are viewed as two separate procasses, Learning being knowing about a languape and aoquisiion the
fanguage that is used In real conversation. This theory embodies the following hypotheses: 1) natural order:
natural progression of language development; 2) monitor; an inmate error detecting mechanism that scans

utterances for accuracy in order lo make corrections: 3) comprehensible input, as defined earler, 4) affective
fitter, as defined earllar,

Language Instruction Educational Program: According to Title |Il of the Mo Child Left Behind Agt of 2001,
language insiruction educational program means an instruction course
(A} In which a imited English proficlent ehild ts placed far the purpose of developing and attaining

English proficiency, while meeling challenging State academic content and student academic
achievement standards; and

{8} that may make instructional use of both English and a child's native language fo enable the child
to develop and attain English proficiancy, and may include the participation of English proficient
children if such course is designed to anable all participating children o hecome proficient in
English and & second language,

Language Majority Speaker: Anindividual who speaks the primary language of the country in which he or

she resides. For axample, 8 person whose first language is English and lives In the United Stale is refermed o
as a language majorily speaker
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Language Minority Speaker; A person who speaks a language other than English as the first, home, or
dominan! language ELL studenis are & subsel of all languege minority studenis For example, a person
living in the United Slates whaose first language is not English is referred to as a lenguage minority spaaker.

Language Proficlency: Refers 1o the degres 1o which the student exhibits conbrol over the use af languags,
including the measurement of expressive and receptive language skllls in the areas of phonology, syntax,
vacabulary, and semantice and including the areas of pragmatics or languags use within varous domaing or
social circumstances. Proficiency in a fanguage is judged independently and does not imply a lack of
proficiency in another l[anguage.

Lau Categories A-E - | au categories are stll used by some schools and districts to identify studenis for
Imstructional services and funding. Palicy guidatinas known as Lau Remediss (thal were ulfimataly withdrawn
by the U.5. Department of Educalion) offer direction to assist school districts on the education of ELL students
bazed on the ruling in the Lau v. Nichols lawsull. The Lau categories are;

Lau A - the student camprahends or speaks a language other than English and does
naf speak English

Lau B - Tha student comprehends or speaks some English, but whose predominant
comprehension and speach is in & language other than English

Lau C© - Tha sludent cemprahends or speaks English and ane or more other languages

and whose dominant language is difficult to determine. Lau C students may be bilingual
with eguat skills in both languageas.

Lau D = Tha student comprahends or speaks mastly Englsh and another language
Lau E = The student speaks and understands only English

Lay v, Nichols: Class action sult brought by parents of non-Englsh-proficiant Chinese students against the
San Francisco Unified School District |n 1874, the Supsame Court ruled that idantical aducation doas not
constitute egual education under the Civil Rights Act of 1964, The court rulad thal the district musi ake

affirmative steps fo overcome educational barriers faced by the non-English speaking Chiness students in the
district. [414 U5, 563 (1574))

Limited English Proficlont (LEP): The term used by the federal government used fo dentify those studenis
who have insufficlant English to succeed in English-only classrooms. LEP refers to studants who are imited in
their ability to speak, read, comprahend, or write English proficiently as determined by objective assessments.

Local Education Agency (LEA): Also referred [o a5 a schaaol destrict

Maintenance Bilingual Program: Bilingual program whose goal 15 ta maintain English learmar's native
language and culture, Students are encouraged 1o ba proficient in Englieh and thair native longua.

The May 25 Memorandum; To clarify a school district's responsibilities with respect to national-onigin-minority
children, the U.S. Department of Health, Education, and Weifare, on May 25, 1970, Esued a policy statament
stating, in part, that "where inability to spesk and understand the English language excludes national-arigin-
minority group childran from affective participation in the educational pragram offered by & sohoo! district, the

district must take affimative steps to rectify the language deficiency in order to open the instructional program
to the students.”

Migrant Child: Migratory child maans a child who is, or whose parent, spouse or guardian |s, a migratary

agricultural worker or migratory fisher and who, in the preceding thirty-six (38) months, has moved from one
schoal district to another to obtain or accompany such parent, spouse, or guardian in order to obtain

temporary of seasonal employmant in agrcuttural or fishing industry as a principal means of livalihood

Native Language: The first fanguage learned in tha hame, or tha home fanguage, Often, it cantinues to be
fha students’ stronger language in terms of compeatence and funcion

Matural Approach [Terrell and Krashen): Communicative approach that 1) takes info account the natural

progression inthe developmant of larguage; 2 uses comprahansible input;, 3) stresses low affective filker; and
) ugas meaningful, authenbc communication / aclivities,
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Mo Child Laft Behind Act of 2001 (NCLB): Sais broad and in depth accountability requiremants for English
languape leamers.

Mon-English Proficlent (NEP): This term describes studenis who are just beginning to learn English. They
are also considerad ELL. but at the lowest end of the proficiency scale

Noam Chomsky: Pioneered theory of the existence of a "Language Acquisition Device (LAD)" that generates
rules through the unconscious acquisition of grammar,

Non-itinerant Teacher: A teacher who works in only one schoal.

MRT: & Worm-referenced test

Office for Civil Rights (OCR): The Office of Civil Rights of the U.S. Depariment of Education is responsible
for enforcing Title W1 of the Civil Rights Act of 1964, which prohibits discriminaton based on race, color,
national orgin, disability, sex, or aga.

Paraprofessional: An individual who iz employed in a preschoo!, elementary schoal, or secandary schoal

under the supervision of a licensed teacher, including individusls employed in language instruction educational
programs, special education, and migrant aducation

Parent Invoivement: Any program or aclivity that encourages parents to become involved In their child's

education; for example, conferences, volunteering, helping the child with homewark, attending workshops on
paranting

Fotentially English Proficient (PEP): A more positive way to describe LEP students, this new term is
beginning te appear in the literature

Phase or Stage: Penods of language development that area typically used In discussion of language ability
instead of ages 1o refer to a child's progress in second language developmant,

Primary Language: The language of mest banefit in leaming new and difficult information.

Pull-out: A program made! in which a paraprofessional or fulor pulls students from their classes for small-

group of indmvidual work.  Also, a paraprofessional or tutor may serve students in a small group within tha
reguiar classroom =etling

Sheltered Instruction: A sheltered defivery model is defined as one in which leachers incorporate second

language acguisition principles with traditional teaching methadalogles to increase the comprehension of the
content being taught,

Segment: Ancther word lor an instructional perod, For ELL pregram purposes, a segment may be as little as
forty-five (45) minutes In grades K-3. fifty (50) minutes in grades 4-8; or fifty-five {55} minutes in grades 8-12.

Sheltered Courses: High school content courses (usually social studiss, soience, math, ar English

literature/language aris) in which the instruction and assessment are tailored o the proficlency level of ELL
students,

Student Evaluation Team {SET): A group of educators who mes! to discuss possible Interventions for
stipdenis experiencing difficully in schoal

Syntax: The study of the sentence patterns of a language and the rubes that govern the correctness of the
santance.

Teachers of English to Speakers of Other Languages (TESOL): This is the International professional
organtzation

Tithe I; Titkz | of the Mo Child Laft Behind Act of 2001 supporls programs b0 assist economically disedvantaged
students and students at-risk of not mesding educational standards. The reauthorized Title | makes & clear
that ELL students ere eligible for services on the same basis as other students
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Title 11: Titke 1l of the Na Child Left Behind Act of 2001 ensures fhat ELL students. including immigrant
chitdren and youth, develop English proficiency and meet the same academic content and academic
achievament standards that ather children are expected to mest Title || effectively establishes national policy
by acknowledging the reads of ELL students and their families.

Title VI: Title VI of the Cwil Rights Act of 1584 prohibits discrimination on the basis of race, color, ar national
crgin In programs and activitias thal receive federal financial 2ssistance,

Total Physical Response (TPR): Communicative approach where students respond with actions, not words
first. Imstrection is accomplished thraugh the use of commands

Translator: A person (or computer program or applcaton) that translates written documents from cna
language to anathar, This term is used simultaneously with the term interpreter

Waiver: Official document neaded for parents who decline the sarvioes of the language instruction aducational
program while the student is considered ELL. In these casses, a waiver is required. The waver must state that

students are hald accountable for meeting ail grade evel expectations regarding Mississippi curriculum and
sfale mandated standardized testing

Whole Language: An approach to the teaching of langusge based on the belief that language Is not learned
as separate skills and piecas, bul [5 laarned as a body of knowiedge, Whole lenguage instruction is based on
lteratura and includes reading, listenng, speaking, and writing
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Appendix A:
Language Proficiency Stages

Basad on the assassment results in all five domains of English language skilis, a student's language
proficiency may be classified based on the language proficiency stages described below:

Stage | (Pre-Production)
Students do not yet produce speech in English and often go through a silent pericd. They Bsten and begin to
respond by using nonverbal signals, gestures, and actions, however, the degree of siudent comprehension

cannot ba determined. They internalize significant pieces of information and parficipate through physica!
aciion,

Stage Il (Early Production)

Students respond with one or two words, Their early attempts &t English speech will contain many errors.
Students attend to hands-on demansirations with greater comprehension, They initiate conversations by
potnling and using single words. Students respond non-verbally o a wider range of language inpul.  Studeants
construct meaning from texd primarily through non-print festures fe.g., llustrations, graphs, maps, and tables],
They may use nvented spetiing.

Stage Il {Emergent)

Studants begin to speak and write in phrases and shorl simple sentences. They use speech and written
canstructions thal sound telegraphic [e.g., °l go home now."] Students make many grammatical and
syniactical errors as they experiment with language. They use a vocabulary of stock words and phrases
covenng many daily situations. They use English sponiansously but may have difficully expressing thoughts
due o a restricted vocabulary and a limited command of language structure.

Siage IV {Intermediate)

Studants respond with a flow of ralated phrases and sentences. They engage In discourse and communicate
their thoughts affectivaly. Students engage in evaryday conversations without relying on concrete, contextual
support. Students begin 1o develop more content-specific language  Proficiency in reading may vary
considerably depending on each student's familiarity and prior expersence with themes, concepts, genres,

characters, ato. They are most successful constructing language from text for which they have background
ki ladoe,

Stage V (High Intarmediate)

Siudents angage in convarsation that is characterized by complete sentences and narratives. They are able
o generats complas tel, a wider varialy of texl, and increasingly cohement texl. et text shill has considerable
numbers of non-conventional features. Sludents angage in conversations and produce connective narratives
Students exhibit oral fluency but sull lack higher level, content-specific language and writing skilis, Thay maks
inaccurate inferences from cultural, lirguistic, and inkelleciual axperances,

Srage VI (Transitional)

Sludents begin to apply reading and writing skifls to acquire information in an academic setting and in reat-iife
situations. Students’ language skills are sdequate for most day-to-day communication needs. They maka
otcaslonal structural and laxical errars,  Students may have difficulty understanding and using some idioms,
fgures of speech, and words with multiple meanings. They communicate in English in new or unfamilkar
‘sellings bl have accasional difficulty with complex structures and abstract content-specfic concepts.
Students may read with considerable fluency and are able to locate and identify the specific facts within the
text However, they may nol understand text in which the concepls are presented in 8 decontextualized
mannar, the samance structure is complex, or the vooabulary s abstract  They can read independently but
cccasionally may have comprehension problems. They praduce text independently for personal and content-
specific purposes. Sentancs struciure, wocabulary, and overall organization are similar to the writing of native
speakers of English. However, errors may persist in one or more of these domains
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Appendix B:
Procedures for Ensuring Equal Opportunities for ELL Students
Being Considered for Special Education

As U 5. sociely becomes increasingly diversa, schaals are enrolling targe numbers of students from different
culturaf and Anguistic backgroends. These studenis have unique educational neads as hey adjust o using
English as their language of instruction and adapl 10 the culture of the American educational syatem, Within
this diverse population of students are a number of children with a variety of disabilities. Determining whethar
or not these students need special education services i a complex process that requires the use of a variaty

af formal and informal sirategles that help datermine the influerce of [anguage and social and cuftural factors
on the student's behawvior,

The process by which students adapt ta U.S. language and sociaty |s known as acculturation. Acculluration
includes all the perceptions, behaviar palterns, and Baguage that 2 student has to master to interact
eflectively with mambers of Amearican cullure. Unforiunately, the normal potential side effects of the
acculturation process look very much like tha raditional indicalors of a disabiiity. Possible reaclions a studant
can display 1o the acculluration process includa hesghiened anxiaty, withdrawal, silence or unresponsivaness,
distracticility, disonentation, stress-ralated behavior, resistance to change, ard code switching, To avesd the
probiem of misdlagnosis af ELL students, which results aither in over- or undar-placement in spacial
aducation, school district personnel need to understand acculluration,

Whan a teacher of an ELL stedent refars thal stedant [or spaceal education considaration, school parsannal
should follow a careful procedure. Firsl, informabion shoukd be collecied about the language, culture, Fealth,
personal history and development of the student, It is important to sscertain whether or not the observed
behavior is part of the process of acculturation for that student or whither the student needs specialized
zervices, Teacher observations in the classroom setting and work samples must be an integral par of this
evaluation, The same procedures in the MDE's Office of Special Education Policies and Procedures are o be
foliowed when ELL studenis are referrad for special education services as when English-speaking siudants

are refermed, Even though some of the information gathering and assessment activities may vary, the process
is the same. '

Parental participation reqguiremants in the BMDE's Office of Special Education Policies and Procedures are tha
sama for the parents of ELL students as for the parents of English-speaking students. This is true aven whean
ihe parenis themselves are noh-native English spaakers. Arrangaments for an interpretar must be made in
such cases. Wnitten naotices must be provided in the nathve languapge of the parents, or othar mode of
communication wsed by the parent, unless it is clearly not feasible o do so.

Special education services ere designed to meat the unique needs of studants with leaming,
languageispeech, physical andior emoficnal problems. Lack of English language proficiency alone doss nod
gualify a student for spacial education services. Conversely, lack of English |enguage proficiency aiso does
not indicate that a student does nat have any of the abeve-mentioned problems. The issue of English

language profickency compiicates the evaluation process of studenis wha have been referrad for special
education sarvicas.

Datarmining whether a student is proficiant in English will help school pargonnal decide whether he or she
should be evaluated in English of in tha nabve language. Howevar, before an axaminer azsesses a student in
the native language, he or she must ba sure thal the student has adequate proficiency in the native language
for testing purposes. Students who arg in the process of acaguiring Eaglish somelimes experience a loss of

proficiency in their native language. The evaluator should review 1he sludent's parformance on the English
language proficiency test,

Freguentty when an ELL student is-referred o special aducation, thess i a problam with finding trained
examinars who speak the student's native language. Some distncts use an Interpreter when the evaluator is
monodingual It is imporiant to consider the following factors whan using an Intesprater;



Engish tanguage proficiency,

native language proficienacy,

educational background,

experiance with testing,

knowlados of special education terminclogy,

abllity fo e=tablish rappart,

relationship with student being evaluated (family mamber, friend, and neighbor},
age and gender differences with student,

differences in soclal status between interprater and student,
ability to maintain privacy/confidentiatity, and

accuracy of ransletons (verbal andior wiittan),

Using an interpreter may affect the validity of the test narms. The evaluator must carefully document the use
of an inlerpreter in the appropriate formsafreports. In-depth descriptions of the exact procedures followed
during the assessment should be recorded. The NCELA provides additonal guidance regarding the use of

Interpreters and translators to meat the neads of English language leamers. (See list of resources provided in
this document.}

The MDE's Office of Special Educalion Policies and Procedures requires the use of standardized tests in
assessing & student for possible special education placement. This presents many problems when evaluating
ELL students, Examinersievaluators should read the standardized information and “cautions” listed for the
particular standardized fests should be used. The standardization information will 1ell whether any children
besides English-speaking children, or any other cultural groups, are included in the standardization samples

It is best if other cultural and language groups are represented, The *caullons® section in the interpratations of
some fests may either advise against using thaf test with ELL studenis or state ihat adaptations should be
mada. Soma tests may prohibit the use of an interpreter,

I an ELL sludent is placed in a special education program, the individualized education program (IEP} far thal
ELL studant must include all the components that are reguired for any student, In additian, the skils
necessary for English language development should be addressed. For addilional information, contact the
Mississlppd Department of Education's Office of Special Education at (801) 359-3498,

Infarmal Consultation

If, during the course of the academic year, school personnel abserve leaming difficulties, then an mformal
consultation with other staff should fake place. The classroom teachers) should consult with personnsi
knowledgeabte in second language acquisition, the student's cullure, and othess familiar with the student

Stludants’ langueage, cullure, and proficiency must be considerad in reviewing thair learming and bahavior.
Many second language learners do not have the same cultural and experiential backgrounds as their
mainstream counterparts. Since the language, culfure, and values acquired in the home environmant have a
direct impact on students’ lsarning style and adaptaton to schocl, it is impertant to include language and
culture specialisis in the consultaton

Where language proficiency information i= untimely and incomplete, it may be appropriate fo reassess the
student's language proficiency to determing his or her current lavel of English language proficiency. This is
highly recommended for studenis in kindergarien and first grade. This reassessment will allow the classroom
teacher and the ELL coordinator to measura the student’s rate of progress

Language proficiency information is crucial in determining if the Instructional program s appropriate for the
sludent’s language development stzge and educational background. It is important to clarify that this is an
assessment of the siudent's English language proficiency and skills, not an assessment of cognitive and
scademic abiliies. English language proficiency needs are to be addressed through language instruction
educabonal program sernvices rather than through special education sanvices.

Pre-Referral for Special Education and the General Education Student Evaluation Team

If It Is thought that an ELL student may nead special education services, sehoo! parsonnel should Initiate a
student avalualion team 1o review the student's pragress, interaction with peers, and learning style
Confidentiality of the proceadings must be explamed to all members bafore the meating in convenasd. The
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team should include the student's classroom feachan(sl, the ELL teachertuior (or 8 second language teacher
or other staff mamber knowladpeable about second language scquisition), and semeaone familiar with the
student's culture. The team may also include the special sducation teacher, schoal counseior, and other
school personne! who may have had contact with the student. The pre-refarral process is diffarent from the
actug! special education refarral process becadsa the student evaiuation leam s under the authodty and
reapansibility of the regular education syslem.

Some teachers may nol possess the knowledge, skills, and axperience necassary o meet the needs of
students from diverse linguistic and cullural backgrounds. Therafora, the ganeral education student evatuation
team miust detarming if the teacher's insfructional techniguas are known o be effective with ELL studenis of
similar language and cultural backgrounds befora making recommendatians for intervention strategies. The
student’s classroom teachens) should become familiar with devalopmental processes of second language
learners and the preferred learning styles generally associated with members of the student's cuiture, Input
from providers camparing ELL studants with their pears may be very significanl.

Sugaestons for effective teaching strategies and matefials are included in this document  Generally, ways to
adjust the mathod of presentation of content include: using shaftared English lechnigues; autlining the material
for the student prior ta reading a selection; and using visuals and manipulatives; using nonverbal cues;
bregking tasks into smaller subtasks; and substituting a similar, less complex task for a particular assignment.

Supplemental materials might include: written summaries of lessons, activities and reading appropriate to the
student's language developmen! stage, rewrting sections of reading passages o make tha reading level mare
appropriate; reducing the numbar of pages or items an a page 1o be completed by studants; and designing
shudy guides to complement required materials.

Special Education Referral

Alter reviewing the student's academic history, language and cufture, strengths and learming style, classioom
interventions and their resuits, and the intensity of the studant’s difficulties, a referral to special education may
be appropriate if there is evidence that the difficulty is significant and may be related to a disability, Be sure
that appropriate intervenbions and time adjustmants have baen made to determine thal the difficultias ara nof
related to English language proficiency.

Special Education identification Process: Assessment and Determination of a Disability

The process for idenfification of ELL students for placemant in specal education or the determination of a
disability in ELL students requires consideration of the student’s language background m English and in the
home language. In addition, lake caution with regard Io the assessman! instruments, administration
procedures, and interpretation methods used o determina or dentify a need lor speclal aducation

English language proficlency needs are to be addressed through language
instruction educational program services rather tham through special education
sarvices,

Specialized Instruction and Support
ELL students should receive the specialized instruction and suppart identified in the IEP, The same
procedures for annual reviews ara followad for ELL studants with disabilities as for all other studants with

disabiliies, Continued language accommodations for parent notifications, meetings, and student assessmenis
need to be followed

The basic pinciples undarlying the pre-referral and refersal process are as follows:
Principle 1 Students whose language is othar than English have the same rights as all ather
students;
Principle 2, In order i make sure that these rights are protectad, the studants and parents
must be provided information in a language they understand;
Principle 3. Students must be provided with the appropriate instruction and interventions
based on their language neaeds before referral to special education; and
Principle 4 When assessing a student for spacial education, testing instruments and
pracedures, materials, and instruction must reflect the language needs of the studant.
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Appendix C:
Program Guidance for Developing and Implementing a District Plan

for English Language Learners

adapled from _
L5, Department of Education, Office for Civil Rights' publication,

Programs for English Language Learners (1993}
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Appendix C:
Program Guidance for Developing and Implementing a District Plan
for English Language Learners

Federal and stale governments have enacted laws and regulations, including Title VI of the Civil Rights Act of
1964 and the Egual Education Opportunities Act of 1974, 1o protect the rights of English language leamers
and theair families, Every public school in the United States |s required o provide a free and equitable
education to alt school age children who llve within the boundanes of the schaoal digirict. Some federal laws
are supparted by funding 1o which all aligible school districts are enfitled (e.g , Title |,

Titie ). However, regardiess of funding, pulbhc schaal districts must comply with the laws and regulstions to
the best of their abilities

NCLB reauthorizes a variety of federal education programs found in the Elementary and Secondary Education
Act (ESEA), repiacing the Improving Amenca’s Schools Act (IASA) of 1984 The fedaral Biingual Education
Act (Title Vil) was reauthosized as Title |1l of NCLB. \Written {o ad state education agencies (SEAs) and local
education agencies (LEAS) lo respond to the needs of their English language leamers (ELL), NCLB in no way
undermines or amends the federal and stale statutes and reguwlations that establish the rights of ELL students;
howeaver, it outlines the responsibilities of school districts serving English language learmers.

Federal laws and Mississippi statutory regulations clarify the cbligation of every school not enly 1o enrall
students from diverse language backgrounds, but also to provide the foundation for guidance in establishing
an equitable, guality education for Mississippi studants, including English langueage leamers.

The purpose NCLBE is to ensure that ELL students, incheding immigrant children and youlh, develop English
proficiency and meet the same academic content and academic achlevamant standards that ather children are
expectsd io meet. LEAs use Title | and Title [l funds fo develop, enhance, and implement language
instruction aducabonal programs designed io halp ELL siudents achigve these standards. The Mississippl
Department of Education, referred 1o as the SEA, the LEA and local schools are accountable for ensuring the
developmant of English proficiancy and the cora academic content knowledoe of ELL sfudeants.

Title 11} of NCLB effectively esiablishes natlonal palicy by acknowledaing the needs of ELL studants and their
families. Additional guidance, as it retates to Title 1Il, may be found in Sections 3116 and 3121 of P.L. 107-
110. The Office of Civil Rights (OCR), of the U.5. Depariment of Education, is responsible for enforcing Title
V1 of the Civil Rights Act of 1984, which prohibits discrimination based on race, color, or national origin. In the
U5, Supreme Court rufing in Law v. Nichods, tha Court affirmed the U_§. Department of Education
memorandum of May 25, 15870, that directed school disircts to ke stegs to help ELL students overcome
language barriers and to ensure that they can participate meaninglully in the school districts' educational
pragrams. In ds publication, Programs for English Lapguage Leamers (Novembar, 1993), the OCR provides
guidance for developing and evaluating school districls’ ELL plans,

The lerm overall educational program as used in Appendix C encompasses any regular or special education
program peovided by a school district fo s general student population {i e, any non-ELL student).



Introduction: School District Information |

Does the district include information on. -

the size of tha schoo! district imay include number of schools]? o

the district’s total enroliment?

the district's athnc diversity 7

the number of limited English proficient (LEP) sludents enrclled in the district?

the number and percant of LEP students in Special Education?

the number and percant of LEP studanis in the Gifted and Talented program?

English language proficiency assessment results, including

» number and parcent of students progressing to a higher proficlancy level?

* number and percent of students extted from the language instruction educaticnal pragram?

»  number and percent of stiudents in monitoring status Year 9

» number and percent of students in monitoring slatus Year 2

* number and percent of sludents who have been re-entered Inte the language instruction educational
program from monitoring status?
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Selecling an Educational Approach and Setting Goals
- Daoes the ELL plan describa the distncl's educational approach {e.g , ESL transitional bilingual
education, structured English immersion, pull-out, efc ) )

8. s the educational approach chosen by the district recognized as a sound approach by experis in the
field or recognized as a legitimate educational strategy 1o ensure thal ELL students acquire English
language proficiency and are provided meaningful access to the educational program?

0. Are the educational goals of the district's program of services for ELL students described?

11._is there a goal for English fanguage proficiency?

12 1s there a goal for mastery of subject matter content?

13, Are the godls measurable?

14, Ara thay sufficiently objective so thal thay can be evaluated over time?

15 Ase the long-term educalional goals for ELL students comparable 1o the educational goals of non-ELL
students?

16, Do Inese long-term goals prepare ELL students to meat district goals for its overall education program?

-y,

identification of
17 Daes the plan contain a detailed description of the district's procedures for identifying potential ELL
sluderds?

18. Are the proceduras designed to ensure that all students potentially nesding ELL services are identified
for assessment? (For example, is there evidence thal the district administers s Home Language Survay
fo glf students, including Native Amenican students who may need language development services?)

19. Is tha person(s) responsible for each step in the identification procedures specified in the plan? (For
example, the school secretary may be responsible for distributing and colfecting home language surveys
during enrciimeant, and the school principal may be respansible for forwarding the surveys fo the district’s
English language assessment specialis! or distic! fest coondinator.)

20, Are the tme framas for each step in the identification proceduras =el forth in the plan? (For example,
completed home language surveys will be forwarded lo the English language assessment specialist
within school days of a student's enraliment in the district. Surveys wil be evalualed within
schoot days.) '

21 If the dietrict’s identification proceduras require parlicipation by staf with speclal skils, such as an
mtaspreter 1o communicate with ELL parents of students during the enrollment process, doss the plan
describe how this special staff person is integrated into the identification process?

| 22 Do the identification procedures state the criteria that will be utilized to classify a studen! as a potenfial
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ELL student and, therafora, in nead of assessment for English language proficienay? _

23 Does the ELL plan contain a statement of how tha distrel will maintain documentation of the following:
(1) the identification resulis, (2) determination of the potential ELL status of students; and (3) referrals of
such students for language proficiéncy assessmant?

s
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IIL Aﬂ:ﬂumant of tha HEBI:I for ELL Eewin:aa

24 Does the ELL plan contain a detailed das:rlp!lnn of the destrict's procedures for assessing potentiz] ELL
studenis?

25, Are the assessment procedures designed so that all students identified as potentially needing ELL
genvices will be avaluated for English Eanguage proficiency?

26, Da the assessment proceduras include a dascription of all skill areas to be assessed and measured, one
consistent with the educational spproach and program modal baing utifized in the district? (For
exampla, do (he azsessment procedures cover all aspects of English language proficiency that coutd
affac! a student's ability to parficipate meaningfully in the regular cumiciium - does the assessment
miu'mss speaking, reading, writing, and understanding?) All school districts should be using fhe

and pl

{27 [:nras the description of the assessmeant procedures include a statement of the instruments and methods
(g.q, tests, pazt scademiz records, lescher oheenalions, efe ) used to assess sludents’ English
language abililies and academic level? !

28, Are the guidelines and critesia for the use of each mstrument and methad included in the proceduras?
(For example, if a commercial English language proficiency test is ulilized, has the district followed the
test publisher's guidelines for use of the fest?)

29, Are appropriate time frames established for each slep of the assessment process? Are the Ume frames
reflected in the ELL plan?

30, Does tha ﬂas:ﬂpllnn identify the personi{s) responsible for assessing each student and any special
abilities, skills, and training that individuals may nesd o conduct the assessmentis?

31 Dwes the descniption include a statement of the criteria (e.g., test soores or alfar nformation) that wall
daterming whather a studant is ELL and in need of program services lo participate maaningfully in the
district's regular instructional program? Do the criteria include an objective measure{s)?

32 Does the ELL plan contain a statement of how the district will maint@in documentation of the assessment
results and its decisian regarding whether students are ELLY

33. Does the plan note where such records are kept and by whom?

34, &ra tha procedurss included for anpropsiate parental notification and input?

V. Program and Services for ELL Students

35, Are the disfrict's programs and services described in this section consisiant with the aducational
theary{ies) (e.g, ESL, transilional billngual educalion, struclured English immaersion, pull-owd, efc.)
setecied by the district?

36. Does the description of the program of servicas for ELL sludenis refiect (1) the methods and senvicas
the diatrict will use to teach ELL students English language skifls (i 2., speaking, undersianding, reading,
ard writing of Englisk), and (2} the methods and services the district will use to ensure that ELL studants
can meaningfully participate in the academic and special programs (e.q., hisfary, soience, social studies,
music, vocational ﬂdunﬂ!?an. EH:-‘:I ul‘femd I:aar the dlsh1l:l'? MMMMMHJEM_

37. Does the dEEl:np’rmn uftha d-aﬂ'-'ﬁ-.r'_f uf E.-ET'.'II:EE to ELL sh.lliﬂnts I‘E!'Iut-l. (1) how aﬂd whﬂfe 'Ihll Englmh
lzngusge development servicas will be deliverad? {For example, are language development services
dativered thraugh a pull-ouf program, within a seifcantained program, or within the regular classroom ®]

38. If ELL students are in the regular classroom for academic subjects (history, science, ate ), how will the
ELL students be able to participate in these academic sublects? (For example, will the distic! provide

fraining for teachers andfor provide support staff or services such as translators, so that the ELL

e




sfudenis can ﬂ.ﬂ’ééwmp pam::ﬁ:ara inelassroom activities and compretiend the academic material being

presenfed?) niras that tha distncl's ram of servicas under its ELL plam ma
mmmmmumm:_ @ ELL from non-ELL students during E_LI_'l least part of the
| ram desxn should nol separate ELL studenis beyond ihe axient

MEMMMWNE% Additiorally, ELL students should
be provided senvices in comparabse facilities 1o thoss in which nan-ELL sludents récave sanicas.

39, Are the guidelines and standards included for providing ELL students each of the senvices in the
district's ELL pragram?

40. Does the plan identify the person(s) responsible for providing sarvices to ELL students?

41. Does the plan include standards and crieria for the amount and type of senvices provided? Does i
Include a process o decide the appropriate amount and fype of services to be provided?

42, If there are any variations in the disinct's program of servdces between schools &nd grade levats, are the
variations described?

e

43, Ara procedures included for nofification to parents of newly enrolled stwdenis. ina language that the
parents understand, of the availability and type of program services and other options for ELL students?

44, Are provisions made for fanguage approprate notice to parents of ELL students regarding school
activities that are communicated to other parents (e sludant progress reparfs, school schedules,
information provided in student handbooks, axiracwricwar aclivities, spacial meelings, events such as
PTA meetings and fundraising evenis, elc.)?

45. Ara the notification procedures sufficient so that the parents can make well-informed educational
dacisions about the participation of their children in the district's ELL program and other service options
fhat ara provided (o parentsT (For acample, dogs fhe plan ensire thalf parents wil be nolifed within 30
days of enrcliment at the beginning of the school year or within the first two weeks of envoliment if the
studant fras not bean ientified prior to the beginning of the schoal year?)

OCR Policy, — Many districts design their ELL programs to emphasize English over olher subjects
temporarily. While schoois with such programs may discontinue special instruction in English ance ELL
siudents become English-proficient, schocls retain an oblgation lo provide assistance necessary to remady
academic deficits that may have occurred in other subjects whila tha stuedent was focusing on learning English
See aisa OCR's publigation, Policy Update on Schools’ Obligations Toward National Origin Minority Students

M&I‘Mﬂgﬁ_ﬁj}gﬂsﬁﬂmﬂgﬂm (1991 OCR Paoloy Memarandum) and Castaneda v, Pickard, 648 F 2d 983
(5" Cir, 1981),

V. Staffing and Resources

45, Does the description identify the number and categories of instructional staff determined appropriate to
implemeant the district’s pregeam of services (e.q., qualified feachers, interpratars, Iransiators, teaching
assstants, and other categories of zuppon =taff)? [(For axample, what has the disiric? defarmined [o
ba appropriate studeni-teacher and student-support ataff ratio lo provide services consisten! with
program obfectives?)

47. Does the description state the qualifications for instructional staff assigned to implement the program
of services? (Forexample, feachers need lo have the educalional expertise, consislient with state and
iocal 2tandards, o mesf the goals of the ELL program modal. If they are responsible for subjact
maltar instruction as well as English language development, they nesd to be qualified in bath areas aof
responsiblily )

48 Does the description stata methods and criteria the district will utilize to ensure that staff is qualified fo
pravide the services (o ELL siudents under the district's ELL program? (For example, if the program
requires Spanish-speaking biingual assislanis, how will the distict ensure thal the assislanis are
fienl in Spanish?)

48. What are the training needs (i e, in-service training and formal college cotrse wark) of current staff?

&0. What are the amount, type, and schedule of training that will be provided ta staff?

51, What sleps will be {aken by the district to recruit and hire qualified staff for its ELL program?

52, What is the schedula for having fully gualfied staff in place, and how will the district ensure
appropriate services are provided during the period of siaff development?

53, Whal malerials and resources, such as specialized books and equipment, are needed o implameant
thie district's ELL pragram fully and effectively?

54 If the district does not currently have all the resources necessary to implement its program of services
far ELL students, what is the schedule or pian for oblaining such resources?

| ML b2 e o P i

55, Does the ELL plan describe how a review of rescurces needed for the district’s program of senvices far
ELL students will be accemplished on an ongeing basis?
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\ﬁ. Tr:mdﬂnn frnm ELL Enwlnn and Hnnﬂnrlng Performance

56. Does the plan describe all assessment insiruments and procedures {e.q., lests, teacher observations,
etc.) used as part of & Iransition assessment?

57. Are the guidalines and criteria for the use of assessment information mn:ruded in the pm:.edures'?
52. Do the transition procedures describe how the d-stm::t will assess the El:rgﬂﬁh language skills of ELL

_____ S

59; Dt:r the transition propedures describa the methods and standards that mll. bie l.ra-e-d io assess whather
students wha have besn recening ELL servicas have progrezsad to the point that such senices are
. no longsr needad to enable the students fo participate meaningfully in the distrct's regular program?

B0 Do the transition procadures identify the person(s) who will conduct the fransition assessmants and
any qualifications tha parsonis) must meet to conduct the assessments’y

B1, Are the time frames for implementing the iransition assessment procedures described?

G2, Do the procedures include a statement of the critera (e g,, test scores or other pedmmanm
standards, teachar obsarvation, etc ) that will determine when a student is English language proficient
and no longer in nead of the district's program of services for ELL studenis?

| 63. Do the criteria include an objective measure(s)?

84, How I= the objective measure weighed in companson with olher measures? |f the objective measure
is a test. is the test valid for the purpose for which it is being used?

BS Do the procedures inglude a description of the documaentation that will b& maintained on the
assessment resulls (8.9, continued need for services) and the decision of whather to fransition the
student from the district's alternative program of services?

66. Does the plan identify the staff personis) who will be responsible for m:pml.nnng former ELL studernts?

G7. Does the plan establish guidelines for how ofen the district will monitor former ELL students (e.q.,
guarterly, EEII:I'I. samester]? How long will the district monitor such students? Note: The district must

gst re,

E8. Does the pl-an identify the information the district will review to measure whethar individual former ELL
sludents are successful in the district's overall educational program (e g., grades, lest scores, leacher
obzervations, ate)?

B5. Does the plan include the methods or criteria the district will utilize 1o measure the success of former

ELL students in the district’'s education program? (For exampile, the dislrict may review the grades,

testing results, leacher feedback, or other approprate information fo determine whether or nol a

former ELL studedt has meaninglul access (o the distnicl's educalion program. )

70 If a former ELL student, under the district's criteria, is not successful in the district’s regular program,
does the plan indicate: (1) how the disirict will determine whether a lack of success is due to acedemic
deficits incurred while the student was receiving ELL servicas, the lack of English language
proficiency, or other reasons? (2] if the lack of success is due o academic deficits incurred while the
sfudent was receiving ELL senvices or the lack of English language proficiency, do the procedures sat
forth the methods 1o be used andior servicas the district will provide to assist the student? (For
example, depending upon the reason for the individual student's lack of success, the distrct may
consider approaches such as providing additional services o develop English language skilis ar
providing academic tutorial or suppont services fo address academic deficiencles incured whilte the
studant was necelving ELL senvices.)

71, Does the plan include appropriate nofification procaduras to inform parants of service options? |

VIl ELL Students :n:t 'D't.hlr District Frngramn

72. Does the plan describe methods to ensura that staft are aware of the distnct's policy regarding
ensuring equal oppaortunities for ELL sludants to participate in the range of programs made available
to students generafly?

73. Doas the district have, or know where (o obtain, any tests or assessment materials neaded 1o .
determina ELL students’ aligibllity for special programs, including special education, Title |, and gifted?

74, Do the methods used by the distrct 1o nolify parents and students of available programs and activities
lake into accounl language barriers?




75, What methods or steps are taken to ensure that ELL students have an equal opoortunily o participate
in xdracuricular and nonacademic activities?

QCR Policy. = Delricis are required to modify their programs if they prove o be unsuccessiul afier a
legilimate trial. Asa practical matier, recipients cannot comply with this requirement without pericdically
evaluating their programs, Generatly, districts measure "success” in t2rme of whether the program s
achisving the paricular goals the district has eatablished for the program and iis students. |f the district has
establizhed no particular goals, the program is successful if ite participants are achieving proficiency in English
and are able 1o parlicipate meaningfully in the district's program. {1221 OCRE Policy Memorandum)

Wﬂh;{ ﬁ'ﬂilﬂ‘ﬂﬁ-

?? Da thie goals address expeclad pr-ngrass in Engllsh Fnr'@uag-e development and subject maiter
instruction?

T8, Does the evaluation cover all elements of an ELL program, including:

= the identification process?

s the student azsasement process?

# the provision of program services to all students with wdentified naeds?

« the provision of staff and resources consistent with program design?

s Ihe adherence 1o following established criteria for transitioning studenis from ELL program
BEIVICEes?

» the implementation of monitoring practices for students who have transitionad from ELL
pragram sarvices?

« student performance (such as prograss in English language development and academic
prograss consistent with the district’s own goals)?

79, Is the information collected on each ELL program etement assessed with reference to the spacific
requirements of the district's ELL plan? (For exampis, when fooking al the process for idendifying
potential ELL sfudents, does the evaluation determine whather the districl has followed the
astablishad plan for identifying potential ELL students, referral for Englizh [anguage assessment, and
criteria for fransitioning and/or exiting from ELL services?)

80. Do informaton collection practices support a valid and objective appratsal of program success? s tha
use of the observational information as weall as a review of records considared? |s appropriale data
maintainad so that the success of district programs can be measured in terms of student
perfarmance? |s the data organized and arranged in 2 mannet thal enables the district to evaluate
sludant performance culcomes over timea and to follow the paformance of sludents after they have
transitionad from ELL programs?

81. Does the evaluation determine whether staff have followed applicable procedural and seevice
requirements, including frequency. timelines, and documentation?

B2, Does the evaluation process result in sufficient informaticn 1o enabie the district to determine whether

the progeam is working and 1o identify any program implementation or student outcome concerns that

_raquire impravement?

. Has a process been establizhad for despgnlng and Implementing program modifications In response 1o
concerns idantified throuwgh the avaluation process? Does this process take into account information
pravided by stakeholders and persons responsible for implementing recommendad changes?

| B4 Are modifications scheduled {o be promptly implemented?

85. |= the program evaluaton ongoirg and scfficiently frequent to-allow the distrct to prompiiy identify and
address concerns with the district's ELL program?

B6. Do information sources and methods for gathering mformation to svaluate whether the program =
being implemeanted as planned include, among others, the following examples:

#  fileand records rawiew?

» siaff interviews and surveys’?

« mput fram parents, studen! surveys, or focus group meetings?

« campiainks made to the disiict regarding program implameniation or sarvice dalveny?
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Appendix D:
Missizsippi Graduation Requirements
Standard 20

Each sfudent graduating from & secondary school in @n accredited school distrct will have eamed the reguired
Carnagie units as specified in the following table. Contends of each raguired and elective course must include
Ik core abjectives idenfified in the Missiszipp Curnowium Frameworks,  Course fitles and identification
numbafs must appear in the current edition of Approved Cowrses for Sacondary Schoals of Mississippl. (See
5B Palicy ICFA-1.) Enrofiment in en-line a&nd corespondence courses listed in this book must have prior
approval granted by the principal Mo more than one (1) of the minimum reguired number of units may be
earmed thrawegh completion of Bn approved commespondence course. Elective courses that do not have
Identified content in the Mississippl Curmicilum Framewoarks o whose litles do not appear in the current edition
of Approved Courses for the Secondary Schools of Mississippi must be approved according to criteria outlined
by the Siate of Mississippi,

SENIORS OF SCHOOL YEAR 2004-20035, 2005-2006, 2006-2007, and 2007-2008

=— {(Entering ninth graders in 2001-2002, 2002-2003, 2003-2004, and 2004-2005 R
_ CURRICULUMAREA. — [CARNEGIEUNITS [~ REQUIRED SUBJECTS
ENGLISH L
MATHEMATICS il Algebra |
SCIENCE 3 Biclogy |
SOCIAL STUDIES 1 World History

3 1 U.S. History

% U.5. Government
% Mississippi Studies’

HEALTH ¥ Comprehansive Health or
Family and Individual Health
BUSINESS & TECHNOLOGY i % Keyboarding
¥ Computer Applications
THE ARTS 1
ELECTIVES 43"
TOTAL UNITS REQUIRED 20

! Compensatory Reading and Compensatory Wrling courses may not be included in the faur English caurses
regitirad forgraduation, howaver, these courses may ba included in the 425 genaral sloclives requirad for
gradualion.

? Compensatory Mathematics and any developmenial mathematics course may nof be included in fhe thee
mathematios couwrses reguied for gradualion, however, these courzes may be included w the 434 general eloctives
requived far gradualion. Al leas! one of the thres required malthematics courses must ba higher thart Algetra . The
avpwable mafhematics coyrses thal can be taken which are higher than Algebra | ere; Geomeiry, Algebra 1,

Advanced Slgebrs. Trgonomelry, Pro-Celculus, Calcwus, AP Colcuies AB, AP Calculus BC, Discrefe Mathemalics,
Protabllify and Stabiztics, and AP Stalistics.

* One unit may be in Technolegy Applications or Introduction 1o Agriscienca or Agriscience | or Concepts of
Agriscience or Albed Healih or Aguacultura,

' The credit eamed for a State/Local Government couwrse |n any other state by an out-of-state transfer student who
entors after the sophomore year can etand (n Heu of Missiesippi Studies or Missiszippi State and Local Governmenl.
" One unlt in Computer Discovery i accepted In leu of the two % unit courses. Evidence of proficiency n
Esyboarding and Computer Applications is accepiad in lieu of the required courses if the student earms ons unit In
any of the courses Gsted in the Business and Technology Framework (academic and vocational).

® Ebscive units in physical education include paricipation in interscholastic athistic actvibes thal mesl the
Instructional requirements specified in the Fitness throwgh Physical Education Framawork and that are sanctioned
by the Mississippi High Schoal Activiies Assaciatian,
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APPENDIX D (continued)

SENIORS OF SCHOOL YEAR 2008-2002 AND LATER
{Entering ninth graders in 2005-2006 and thereafter)

CENGLISH L 3 ry
MATHEMATICS i Algebra |
SCIENCE 3 Biclogy |
SOCIAL STUDIES 1 World History
3 1 U5 History
¥ U.S, Government
% Mississippi Studies’
HEALTH ¥ Comprahensive Heallh or
Family and Indindual Health
BUSINESS & TECHNOLOGY % Keyboarding
1" v Computer Applications
THE ARTS 1
ELECTIVES "
"TOTAL UNITS REQUIRED 21

: Compensatony Geading and Compansatory Wiiting may nol be included in the four English courses required for
graduation, however, these courses may be included in the 4% general efeciives required for gradualion

¥ Beginning schoo! wear with the eighth graders of 2004-2005, Pre-Algebra and Transiion fo Algebrd, as well as
Algebra | may be taken in the eighth grade for Camegie umi eredil.  Survey of Mathematical Topics, Compansaiary
Mathematics and any developimanial mathamabcs course may nol be included in the four mathemalics courses
required for graduation, howsver, these courses may be included m the 4% general electives reguired for
graduation, Al lzast ane of the four required mathemalics cowrses must be higher than Algebra | The affowable
mathemalics courzes thal con be lakoen which are higher than Algebra | are. Geomelry, Algebra I, Advanced
Algebra, Trigonometry, Pre-Calculus, Catcules, AF Calculus AB, AP Calculug BC, Discrate Mathematics, Probability
and Sighisfcs, and AP Siatishics.

* One unit may be in Technology Applicatons or Intraduction to Agriscience or Agriscience | or Concepts of
Agriscience or Allied Health or Aquaculfure

* Tha credit samed for a Statellocal Governmant course in any othar state by an out-of-state transfer student who
enters after the sophomore vear can stand in Beu of Mississippl Stedies or Mississippi State and Loca!l Government

' One unit In Computer Discovery is accepted in Beu of the two M unit courses. Evidence of praficlency in
Feyboarding and Compuler Applications iz accepted in lieu of the required courses if the student earms ons unif in
any of the courses listed in the Business and Techhology Framewark (academic and vocational},

" Elective units In physical education include particlpation in interscholastic athletic activities that meet the

instructional requirements spacifiod in the Filness bhrovgh Physical Educalion Framework and that are
sanctioned by the Mississippl High Schaol Activities Asscciation.
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Appendix E:
Resources

Aiabama — Mississipni Teachers of English te Speakers of Other Languages (AMTESOL)
Liniversity of North Alabama

UNA Box 5129

Florence, AL 38832-0001

256-T85-45837

it wewwi2_una.edulamizsol!

American Association for Applied Lingutshics (AAAL)
3416 Frimm Lane

Birmingham, AL 35216

BG6-821-7700

Wy aaalong

American Council on the Teaching of Foreign Languages (ACTFL)
& Executive Plaza

Yonkers, NY 10701

914-963-8830

hikp:\fwaw . actfl.org

Association for Supervision and Curriculum Development (ASCD)
1703 North Beauregard Streat

Alexandria, VA 22311

200-933-2723

hittp:ifwww ascd org

The Calfomiz Asseciation for Blingual Education (CABE)
18033 E San Bemardino Road

Covina, GA 81722-3900

B25-E14-4441 _

wwew bilingualeducation.org

Center for Applied Linguistics (CAL)
4645 40" Street NW

Washington, DC 20016-1859
202-362-0700

ww. cal ong

Canter for the Improvement of Early Reading Achisvement (CIERA)
University of Michigan School of Education

610 E Univarsity Avenue, Rm. 2002 SEB

Aam Arbor, MI 481091250

734-B47-6240

WWW Ciera.org

Center for Reseanch on Education, Diversity, and Excallance
University of Califormia, Santa Cruz

1166 High Strest

Santa Cruz, CA D064

831-459-3500

www. crede ucsc,eduy

Coordinated Campaign for Leaming Disabilities
1200 New York Avenus NW, Suite 300
Washington, DC 20005-1754

www-sboutid org

Ta



Council for Excaptional Childran
1100 North Glebe Road. Suite 200
Ardington, WA 22201-5704
S88-232-7733

weww cac sped orng

Dave's ESL Cafa

22287 Mulhclland Highweay #3581
Celabasas, A B1302-5157
wenw esloafe com

ERIC Clearinghouse on Reading, English and Communication
Indiana University

F.0, Box 5353

Bloomington, IN 47407

B00-525-7853

httpfeeww. indiana edul’~eric_red

ESCORT = farmerly the Eastarn Steam Center on Resources and Training

State Univarsity Codlege at Oneonta
Bugbes Hall

Cnaonta, MY 13520

B00-451-8058

www escor org

IDEA Fractices

Funded by the Office of Special Education Programs (OSEF)
Office of Special Education and Rehabilitative Senviges

U5 Department of Education

400 Maryland Avenues SV

Washingion, DC 20202

BT7-323-4331

W ideapraciices org

International Reading Association (IRA)
£ Barksdale Road

P.O. Box 8139

Mewark, DE 18714

302-731-1600

hitp:ivwww ira.org

LD Online

A Service of WETA

2775 South Quincy Strest
Arlimgion, VA 22208
T03-508-2600

wiww donline.org

Learning Disabilites Association of Amarica
4156 Liorary Road

Fittsburg, PA 15234-1345

412-341-1515

www idanail.org

Mizsissippl Council of Teachers of English (MCTE)
Dr. Jeannie Ezell

University of Southem Mississipp

Box 10021

Hafttiesburg, M3 39406-0021

Gi01-266-5081

Fia|



Mississippl Department of Education
Central High School

ELL Resource Library

358 North West Streef, Suile 230
Jatkson, M3 30205-0771
BO1-358-3778

wrw mde k12 ms us

hational Association for Bilingual Education (NABE)
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Council for Excepticnal Children

1110 Naorth Glebe Road, Suite 300

Arlington, Ve 22201-6704

B8G-232-T733

www. teachingid org
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